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CIS 
FIVE-YEAR REVIEW 

 
 
 

PART I 
INTRODUCTION 

 
The school’s Five-Year Review Report has four distinct purposes: 
 

1. Chart the school’s progress in addressing the recommendations made by the Visiting 
Team approximately five years earlier and articulating action plans to implement 
recommendations which remain in progress.  

2. Describe significant accomplishments and/or challenges which have occurred since the 
school’s First Report on Progress and Planning (FRPP) and how these have affected or 
are likely to affect the school and its future development.  

3. Reflect on three core principles of the accreditation protocol (School’s Guiding Statements, 
Teaching and Learning, Internationalism) and the extent to which these “drive” the school’s 
programs, practices, and shared understandings. 

4. Envision how the school proposes to serve the needs of the next generation of students 
at a time of rapid change. 

 
In essence, then, the school is asked to review the past, reflect on the present, and look to the 
future in its self-analysis.  
 
 

THE REPORT 
 
Completing the Template 
 
Although the template for the Five-Year Review Report may appear straightforward, the report’s 
usefulness to the school and to the accreditation agencies is entirely dependent upon the 
thoughtfulness, rigor, candor, and care with which it is prepared and supported by evidence. 
This is why the participation of a broad section of the school community in the preparation of 
the report is essential. No section of the report should be based on one person’s opinion. 
 
Some of the questions the school is asked to ponder or respond to may produce different 
answers from different parts of the school community and may suggest “thinking in progress” 
rather than conclusive insights, particularly in Section 3 where the school is asked to imagine 
possible future scenarios. This is as it should be. Visitors to the school will be looking for 
structures, mechanisms, and practices within the school that facilitate and encourage such 
open, creative thinking and dialogue rather than for ready-made solutions. 
 
Timeline 
 
The school’s Five-Year Review Report must be received by the accrediting agencies 
approximately five years after the last Team Visit and three years after the First Report on 
Progress and Planning. Schools should allow at least six months for creating the Five-Year 
Review Report.  
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THE FIVE-YEAR VISIT 
 
Dates for the Visit 
 
CIS will confirm dates for the Five-Year Visit before or immediately after the Five-Year Review 
Report has been submitted.  
 
Visiting Team 
 
Typically a team of two peer visitors will spend three days at the school. They will meet with 
members of all school constituencies, visit classes, and review the documentation provided by 
the school. The Visitors’ comments will be on the same template as the school’s in order to 
provide for easy comparison between the school’s and the Visitors’ perspectives on the areas 
under review.  
 
The school will receive the Visitors’ Report as soon as the accreditation agencies have 
authorized its release and usually within four weeks of the visit. 
   
 

RESOURCES 
 
The Committee(s) participating in the creation of the Five-Year Review Report will benefit from 
having access to: 

 The 8th Edition of the CIS Guide to School Evaluation and Accreditation 

 The Visiting Team Report (written approximately five years earlier) 

 The First Report on Progress and Planning (written approximately three years ago) 

 The school’s Self-Study (written five years ago) 

 Other documents which refer to important changes, developments, reviews, significant 
projects, or initiatives during the past three years. 

 
 

 



6 

 

REPORT STRUCTURE 
 

It is suggested that schools complete the template in the order in which it is sequenced (NB: 
Schools complete Parts II and III; Part IV is reserved for the Visitors’ concluding observations): 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 

  
 
 
 
 

Part II 

Part III 

 

Visitors’ Concluding 
Observations 

Part IV 

Section 1a  
Context & Process 

Section 1b 
Progress on Visiting Team 

Recommendations 

Section 2a  
Action Plans 

Section 2b  
Accomplishments & 

Challenges 

Section 2c 
Core Principles 

Section 3  
The Future 

School Data 
Persons Involved 

Supporting Documentation 
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PART II 
FIVE-YEAR REVIEW TEMPLATE 

(NB: Text boxes will expand to accommodate comments) 

 

SECTION 1a – CONTEXT & PROCESS  

 Describe the school’s accreditation and school improvement history. 

 Describe how this report was created and who was involved. 

 Describe any particular challenges encountered in producing the report.  

SCHOOL COMMENTS VISITORS’ COMMENTS 

The school’s Accreditation and School Improvement History 
– Marymount International School London was first accredited by 
the Council of International Schools in 1991. Since then, it has 
participated wholeheartedly in a number of one, five and ten year 
reviews leading to re-accreditation in June 2001 and then again 
in October 2011. As a result of the 2011 self-study process and 
subsequent re-accreditation, the school deliberately aligned its 
own Strategic Plan with the 7th Edition Standards and Practices, 
so as to demonstrate its commitment to the process of school 
improvement through self-evaluation. This commitment can also 
be seen in the positive way the school has responded to any 
recommendations made in various ten and five year reports. The 
school was authorized to offer the IB Diploma programme in 1979 
and the IB Middle Years Programme in 1995 and has since 
participated in a number of successful re-authorization self-study 
and programme evaluation visits. Equally committed to the 
standards and practices of the IB, the school was delighted to be 
able to synchronise the CIS/MSA and IBDP/MYP self-studies and 
visits scheduled for the 2016/17 academic year. 
 
Describe how this report was created and who was involved 
– as with all previous CIS Self Study processes, the school was 
pleased to be able to involve as many constituents as possible in 
the development of this 5-year review. Starting as far back as 
May/June 2015, at which point the school coordinated a student 
and parent survey using the CIS/NEASC Endicott Research 
Centre protocol, the senior leadership in the school re-convened 
CIS Committees, made up where appropriate of students, faculty, 
staff, parents and governors, to review previous 
recommendations and establish how the school had responded 
to them since the FRPP. A schedule of meetings was developed 
for the 2015/16 academic year and each committee met at least 
twice, once to review the previous recommendations and discuss 
a likely response and then a second time to agree conclusions 
and supporting evidence. In many cases, the FRPP had indicated 
that recommendations had been completed, but for those that 
were still ‘In Progress’, the relevant committee engaged in honest 
discussion and endeavoured to reach an evidence-based 
consensus. Having aligned the school’s 2010-2015 Strategic 
Plan to the CIS Standards and Practices and the 2011 
Recommendations, it was pleasing to see a significant number of 
recommendations deemed ‘In Progress’ at the time of the FRPP 
now deemed ‘Complete’. That said, as always with the Self-Study 
process, new areas for improvement have been identified and 
these have been incorporated into the school’s new 2016-2021 
Strategic Plan. 
 
Describe any particular challenges encountered in 

Marymount International School London 
is a Catholic independent, international, 
day and boarding school for girls. The 
school is idyllically situated in beautifully 
maintained buildings and grounds and is 
conveniently placed within easy access 
of London.  

 

At the time of the Visit, the total number 
of students on roll was 249, with 166 day 
students and 83 boarders, 16 of whom 
board Monday to Friday only. Over 40 
nationalities are represented at the 
school. Students are aged between 11 
and 18 and follow both the MYP and DP 
programmes of the International 
Baccalaureate Organisation. 

 

While there is still some room for 
additional boarders, overall student 
numbers are said to be near maximum. 
There is currently no intention for the 
school campus to be expanded. Recently 
however, because of some world-wide 
political uncertainty looking into the near 
future, plans have been made to 
creatively market the school in an effort 
to secure its current healthy pattern of 
enrolment.  

 

Marymount International School London 
has consistently demonstrated its 
commitment towards meeting the 
international Standards for Accreditation 
required by CIS and MSA since it first 
gained Accredited status in 1991. 

 

As an IB school, offering both the MYP 
and DP programmes it shares a similar 
and even longer authorisation history 
from the IBO.  

 

This Five Year CIS/MSA Visit was 
synchronised to coincide with the IB re-
authorisation Visit for both the school’s 
MYP and DP programmes.  
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producing the report – as often is the case, the school has 
welcomed many new students and new members of faculty and 
staff into the community since the time of the last self-study and 
accreditation visit, so some time was needed at the beginning of 
the process to explain the nature of the process and how the 
Standards and Practices can be used to aid self-reflection and 
school improvement. However, other than the usual challenge of 
organising mutually convenient meeting times for some of the 
larger committees, the school did not encounter any specific 
challenges that inhibited the process or the production of the final 
report. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

The school’s report has been firmly 
substantiated by evidence provided and 
the review of data. A good combination of 
students, teachers, parents and 
governors were included in providing 
input to the report and discussions held 
served to confirm its content represents 
the voice of the wider school community.  

  

The IB and Accreditation Visitors worked 
in close collaboration during their time at 
the school and shared perspectives 
gathered to meet general consensus on 
overall findings.  

 

The introductory meetings, the Monday 
morning whole-school assembly and the 
guided tour of the campus by Marymount 
students, significantly enhanced 
understanding of what it is to be a 
member of the Marymount International 
School community and paved the way for 
warm, collegial, open, and fruitful 
dialogue with everyone encountered.  

 

In meeting with the Senior Leadership 
Team and Department Chairs it became 
immediately apparent that the school has 
been active in maintaining its 
commitment to the Accreditation 
process. It has taken seriously the 
recommendations of both the CIS/MSA 
Team Visit in 2011 and the ensuing First 
Report on Planning and Progress in 
2012, to reflect on its practices and 
procedures and develop comprehensive 
forward planning strategies. There are 
clear indications and supporting 
evidence provided within this Report to 
validate the work that has been achieved. 
Facilities and resource development also 
demonstrate the school’s forward 
thinking and response to the ever 
changing needs of its student population.  

 

A school is a living and ever changing 
organism, and with the collaborative 
endeavour to reflect on the Standards for 
Accreditation and review progress 
towards meeting them, it was inevitable 
that MIS would identify its own areas for 
ongoing or future attention. These have 
been incorporated into the new Strategic 
Plan for 2016 – 2021 which was 
approved by the Board earlier this year 
and shared with the Visitors.  

  

  



9 

 

SECTION 1b – PROGRESS ON VISITING TEAM RECOMMENDATIONS 

 Reproduce the Visiting Team’s recommendations verbatim from the Visiting Team Report.  

 Indicate the rating you gave each recommendation at the time of the FRPP (C - Completed, IP - In 
Progress, F - Planned for the Future, N - No Action, or R - Rejected). 

 Rate the school’s response to the recommendation at this point in time. You may rate a recommendation C 
(Completed), IP (In Progress), or R (Rejected). 

 For recommendations still In Progress, indicate, in Section 2, appropriate action plans that have been 
designed.  

SECTION VISITING TEAM RECOMMENDATIONS SCHOOL RATING 

A Recommendation # 1 FRPP 5 Yr. 

A1 - The SMT continue with their work on the new, comprehensive 
admissions policy and ensure that there are appropriate systems in place to 
evaluate the effectiveness of the new admissions policy. 

 

 

In 

Progress 
Completed 

Recommendation # 2 FRPP 5 Yr. 

A2 - The SMT continue to evaluate the curriculum in all areas to ensure that 
it promotes the values of the Mission Statement. 

 

 

In 

Progress 
In Progress 
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NOTE ON SECTION B: 

 In this section, schools whose Self-Study and Visiting Team Reports were based on the 8th Edition are required to 
include all recommendations from the Horizontal Reports for each school section (e.g. Early Years, Elementary, 
Middle, High School – as applicable), as well as the Vertical Summary Report. 

 Schools whose Self-Study and Visiting Team Reports were based on the 7th Edition are required to include all 
recommendations from the Horizontal Reports for each school section (e.g. Early Years, Elementary, Middle, High 
School – as applicable), but exclude recommendations from the individual subject/learning area Vertical Reports 
(e.g. English, Mathematics, Science, etc.). 

 
 

SCHOOL SECTION: (e.g. Early Years, Elementary School, Middle School, High School): IB Middle Years Programme 

SECTION VISITING TEAM RECOMMENDATIONS SCHOOL RATING 

B 
 

Recommendation # 1 FRPP 5 Yr. 

B1 - The school develop students learning expectations for each Area of 
Interaction for each year of the programme, as outlined in MYP: From 
Principles into Practice, in order to create a framework that ensures 
continuity and progression of learning in each of the Areas of Interaction 

Rejected  

Recommendation # 2 FRPP 5 Yr. 

B2 - The school create a structure to oversee professional development 
activities, to ensure that appropriate and relevant teacher training is 
completed 

In 

Progress 
Completed 

Recommendation # 3 FRPP 5 Yr. 

B3 - The school continue to build understanding of, and support for, the 
[MYP] programme throughout the school community, thus ensuring all 
members of the community are informed about all aspects of the 
programme. 

In 

Progress 
In Progress 

Recommendation # 4 FRPP 5 Yr. 

B4 - The school revise its schedule to reduce fragmentation and allow 
more time for extended classroom periods, as well as interdepartmental 
conversations and planning time. 

Completed  

Recommendation # 5 FRPP 5 Yr. 

B5 - Teachers develop and implement a wider range of teaching and 
learning activities that are less teacher-directed and are more student-
centred 

In 

Progress 
Completed 

 



11 

 

SCHOOL SECTION: (e.g. Early Years, Elementary School, Middle School, High School): IB Diploma Programme 

SECTION VISITING TEAM RECOMMENDATIONS SCHOOL RATING 

B 
 

Recommendation # 1 FRPP 5 Yr. 

B6 - The school revise its schedule to reduce fragmentation and allow 
more time for extended classroom periods, a balance of class sizes and an 
alignment of HL/SL hours, as well as interdepartmental conversations, 
planning and Extended Essay marking 

Completed  

Recommendation # 2 FRPP 5 Yr. 

B7 - That teachers develop and implement a wider range of teaching and 
learning activities that are less teacher-directed and more student-centred. 

 

 

In 

Progress 
Completed 
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SECTION VISITING TEAM RECOMMENDATIONS SCHOOL RATING 

C 
 

Recommendation # 1 FRPP 5 Yr. 

C1 - The Board continue to examine ways to communicate frequently with 
its constituents, building on the success it has enjoyed over the last year. 

 

In 

Progress 
Completed 

Recommendation # 2 FRPP 5 Yr. 

C2 - The school continue with its plans to build up reserve funds for 
building projects, as well as to negate the effects of enrolment fluctuations 
on small schools 

In 

Progress 
Completed 
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SECTION VISITING TEAM RECOMMENDATIONS SCHOOL RATING 

D 
 

Recommendation # 1 FRPP 5 Yr. 

D1 - The school review and consistently implement a thorough process for 
evaluation of all faculty and staff, to promote continuing professional growth 
and to ensure that all employees receive periodic and ongoing feedback 
about their performance. 

Completed  

Recommendation # 2 FRPP 5 Yr. 

D2 - Administrators and staff members continue to develop an equitable 
plan for staff development to enhance or maintain the teaching strategies 
and skills of the staff 

Completed  
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SECTION VISITING TEAM RECOMMENDATIONS SCHOOL RATING 

E 
 

Recommendation # 1 FRPP 5 Yr. 

E1 - The Admissions process continue to be evaluated and improved in line 
with the needs of the Student Support Services. 

 

 

In 

Progress 
Completed 

Recommendation # 2 FRPP 5 Yr. 

E2 - The ESL teachers review their programme to ensure it is providing 
maximum support for the initial levels of ESL students. 

 

Planned for 

the Future 
Completed 

Recommendation # 3 FRPP 5 Yr. 

E3 - The Support Services Team consider a ‘preparation for university/after 
school advice package’ for students finishing Grade 12. 

 

In 

Progress 
Completed 

Recommendation # 4 FRPP 5 Yr. 

E4 - The LRC makes Houseparents aware of any students with Action 
Plans or IEPs. 

 

Completed  

Recommendation # 5 FRPP 5 Yr. 

E5 - The activities offered by the Boarding Council be further appreciated 
and recognized in some way as an important peer support channel for the 
student boarding community. 

In 

Progress 

 

Completed 
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SECTION VISITING TEAM RECOMMENDATIONS SCHOOL RATING 

F 
 

Recommendation # 1 FRPP 5 Yr. 

F1 - That the school continue its process of reviewing IT provision in the 
Strategic Plan, with an emphasis on training and classroom implementation. 

 

 

In 

Progress 
Completed 

Recommendation # 2 FRPP 5 Yr. 

F2 - That the school consider how workspace for teachers can be expanded. 

 

 

Completed  

Recommendation # 3 FRPP 5 Yr. 

F3 - That the school consider how the terrace outside the dining hall can be 
utilized so that the problem of spacing during lunch in alleviated.  

 

 

In 

Progress 
Completed 

Recommendation # 4 FRPP 5 Yr. 

F4 - That the school consider increasing supervision during arrival time to 
ensure student safety and to further enhance the welcoming nature of the 
school. 

 

 

In 

Progress 
Completed 

  



16 

 

SECTION VISITING TEAM RECOMMENDATIONS SCHOOL RATING 

G 
 

Recommendation # 1 FRPP 5 Yr. 

G1 - The school looks at alternatives to the current timetable that would 
allow all students to get a full lunch break. 

 

 

In 

Progress 
Completed 
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SECTION 2a – ACTION PLANS 

Summarize action plans the school has developed in response to Visiting Team Recommendations rated In 
Progress (IP) at this Five-Year stage. 

Section 
(e.g. A1, 

B4 Middle 
School, 

etc.) 

Actions Success Criteria Timeline 

A2 

Since the Recommendation, there 

has been a continuous cycle of 

review and redrafting of the 

curriculum. This was incorporated 

into the Strategic Plan 2010-2015. 

However, the development of the 

curriculum is a continuing point of 

focus within the new Strategic 

Plan, which utilizes the Goals of 

the school to inform decisions 

made about all aspects of teaching 

and learning. 

 

The creation of the Grade 6-8 Core 

Curriculum (The Grade 6 

component having been introduced 

in 2015-16) has enabled 

opportunity for reflection on the 

Mission of the school, the values 

being promoted and how they can 

be realized through a rigorous 

curriculum. The development of the 

6th-8th Grade Core has been a 

collaborative process throughout, 

involving faculty and members of 

SMT. The curriculum incorporates 

the Goals of the school and 

encourages our younger students to 

explore complex concepts and 

ideas through the study of the 

canon. The 2015-16 academic year 

has seen a similar collaboration 

between 6th Grade teachers and 

SMT to further develop meaningful 

links between the Core and the 6th 

Grade MYP curriculum. This 

process will be continued with the 

7th and 8th Grade curriculum in 

2016/17 and 2017/18 academic 

years respectively. 

 

The evaluation of the Grade 10 

curriculum helped the school to 

consider how best to equip students 
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with the skills necessary to be a 21st 

century learner. In order for 

students to develop and master the 

attributes of a learner, as identified 

in the Mission Statement, the 

school concluded that certain 

subjects should be added to the 

curriculum: MUN, Philosophy, 

Reading Images and Coding. In 

addition, analysis of student and 

parent surveys indicated that 10th 

Grade students would benefit from 

Options in the Arts and Sciences in 

Grade 10. This Grade was to be 

considered a transition year from 

Grade 10 to the IB Diploma 

Programme in Grade 11. 

These new developments evidence 

the review cycle that has been 

underway and how the values of the 

school have been promoted and 

realized. This will continue to take 

place. 

 

Through its leadership and 

membership of the Goals and 

Implementation Committee, 

several members of the SMT, on an 

annual basis, help to evaluate the 

extent to which the values of the 

Mission Statement are embedded in 

the curriculum. The Student Goals 

and Implementation Committee is 

tasked with ensuring the whole 

community is aware of and lives out 

the school Goals through regular 

assembly presentations and service 

related activities. Officers from the 

SGIC participate in a leadership 

weekend along with their 

counterparts from other RSHM 

Schools. 

 

An annual report on the promotion 

of values in the curriculum, and 

school life in general, is made to 

the Education Committee, which in 

turn circulates the report to the 

Board of Governors. 

 

An interdisciplinary educational 

visit for Grade 9 to Beziers in 

France, where the Religious of the 
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Sacred Heart of Mary was founded, 

has been embedded into the 

curriculum to strengthen the links 

between the values of the Mission 

Statement and all aspects of the 

curriculum.  

 

The development of the TOK 

curriculum over the last five years 

has ensured that students reflect 

and critically analyse the values 

systems that they believe in as well 

as those from other traditions or 

perspectives. The aim was to 

inspire students to continue their 

love of learning, make connections 

between different subjects and 

consider how their critical skills 

can be applied. The annual Grade 

11 TOK trip to the British Museum 

and the Wellcome Collection is 

designed to help students apply 

their theoretical, classroom-based 

understanding of issues in 

epistemology to real-world 

examples from history, science and 

art. Every year, the trip focuses on 

two permanent exhibitions: the 

Enlightenment Gallery at the BM 

and Medicine Man at the Wellcome 

Collection. The Enlightenment 

Gallery allows students to explore 

this pivotal period in the history of 

knowledge, when the subjects they 

study at school were defined and 

the scientific method applied to 

gaining an empirical 

understanding of the universe. 

Medicine Man centres on the 

collection of Henry Wellcome, 

founder of the pharmaceutical and 

research company, and explores 

the transition from magic, ritual 

and superstition into scientifically 

based medicine. Other relevant 

temporary exhibitions are also 

visited, for example the ‘Ice Age 

Art’ exhibition at the British 

Museum in 2014, and the ‘States of 

Mind: Experiences at the Edge of 

the Unconscious’ exhibition at the 

Wellcome Collection in 2016. The 

trip also endeavours to show the 
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students how museum spaces can 

be explored and the opportunities 

for research available to them in 

the future. 

 

Guest speakers have also been 

organized to help challenge the 

students in their thinking and 

consider various arguments and 

theories regarding Science, 

Reason, Language, Faith and 

Values in subject areas etc. The 

TOK Programme will continue to 

be developed in the coming five 

years. 

 

The Service & Action and CAS 

Programmes have been 

strengthened since the last 

Recommendation. This was seen as 

essential if we wished to live out 

our Mission where students were to 

become compassionate and caring 

citizens. This will be continued 

through the new Strategic Plan. 

 

The school has also taken great 

strides in the development of its 

own Approaches to learning 

Programme (ATL) during the 

period under review. Although 

programmes of this kind are 

required in IB schools, the 

Marymount community, led by the 

Director of Specialist Learning 

Provision and a pilot team of 

teachers, has come to recognize the 

central importance of ATL at the 

heart of its educational mission. In 

order to fulfil this mission to 

‘…educate students to be 

responsible, compassionate and 

caring members of the community 

who are able to think creatively, 

reason critically, communicate 

effectively and learn continuously’, 

emphasis has been placed on 

specific aspects of learning, such as 

collaboration, cognitive 

apprenticeship and inquiry. 

Considerable amount of CPD time 

has been devoted to deepening 

teacher understanding and 
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developing associated teaching 

and learning strategies. The 

development and implementation 

of this school-wide ATL 

programme is ongoing. 

 

Action Plan to complete 

Recommendation: 

1. Continued review and 

development of the Grade 

6-8 Core Curriculum by 

SMT and Core Curriculum 

Coordinator. 

 

 

 

 

 

 

 

2. Continued development of 

the Service & Action and 

CAS Programmes. 

 

 

 

 

 

3. Review and development of 

the PSE Programme in 

light of the Mission and 

values of the school. 

Coordinator to be guided 

by SMT and Spiritual Life 

Committee. 

 

4. Review of Mother Tongue 

Support being offered to 

enable all learners to enjoy 

a fulfilling learning 

experience and achieve 

their potential. Review to 

include implications for 

staffing and scheduling.  

 

5. Continued development of 

the TOK curriculum. 

 

 

 

 

 

 

 

 

 

 

 

 

 

1. A).Evaluation of Grade 6 

Core Curriculum by SMT 

through appraisal of faculty 

and lesson observations. 

B). Grade 7 and 8 Core 

curriculum to be completed 

by SMT and Coordinator.  

C). Evaluation of Core 

Curriculum related events, 

such as Festivals of 

Learning, Student Reflections 

and interdisciplinary units 

etc.  

2. Review of Managebac files 

by SMT to ensure activities 

are meaningful and reflect 

Mission of the school. This 

will be done during appraisal 

process with CAS 

Coordinator. 

 
 

3. SMT to work with PSE 

Coordinator to ensure the 

curriculum is developed in 

light of the Mission of the 

school. Lesson observations 

and appraisal to be used for 

evaluative purposes. 

 

4. Report to Education 

Committee at February 

Board.  

 

 

 

 

 
 

5. Through lesson observations 

and review of curriculum 

developments during 

 

 

 

 

 

 

 

 

 

 

1. A). By May 

2017 

 

 

 

B) By May 2017 

 

 

 

C) By May 2017 

 

 

 

 

2. Ongoing 

 

 

 

 

 

 

 

 

3. By May 2017 

 

 

 

 

 

 

 

4. By Jan’ 2017 

 

 

 

 

 

 

 

 

 

5. By May 2018 
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6. Strengthening of 

assessment policies to 

ensure they reflect the 

values of the school. 

 
 

7. Continued implementation 

of ATL Programme. 

 

 

 

 

 

 

 

8. Review and development of 

Grades 6-9 Portfolios to 

ensure they are vehicles of 

meaningful reflection. 

 

 

9. Further review of schedule 

to ensure best model being 

used to optimize the 

students’ learning 

experience. Consideration 

will be given to the 

allocation of time for each 

subject area; ensuring 

provision for the breadth of 

subjects being studied, and 

providing a healthy study 

and life balance to nurture 

student well-being. 

appraisal process with new 

Chair of TOK. 

6. Report to Education 

Committee at February 

Board outlining changes 

regarding assessment 

policies. 

 

7. SMT to oversee ATL 

curriculum and its 

implementation through 

appraisal of Director of 

Specialist Learning 

Programmes and how 

Programme is implemented 

through scrutiny of work and 

lesson observations. 

 

8. SMT to conduct a monitoring 

exercise of completed 

portfolios to ensure Mission 

of the school reflected in the 

curriculum. 

 

9. SMT to conduct review in 

preparation for the May 

Board in 2017. A report will 

be given to the Education 

Committee. 

 

 

6. By Jan’ 2017 

 

 

 

 

 
7. By June 2020 

 

 

 

 

 

 

 

 

 

8. By June 2017 

  

 

 

 

 

 

9. By May 2017 

B3 MYP 

Since the Recommendation, the 

school has created new avenues for 

communicating the MYP to 

parents, faculty and students in 

order to raise awareness of the 

MYP: An information evening for 

new parents in September, the IB 

Information Evening and 

Parent/Teacher Conferences. 

 

The Personal Project Exhibition 

has been celebrated more widely 

and been given a greater profile. It 

is now scheduled when a greater 

number of parents are in 

attendance so that awareness of the 

Programme is heightened. 
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MYP-related documents have also 

been uploaded to the school’s 

website in the section devoted to the 

curriculum. 

 

An ongoing S&A/CAS Project, 

organized by students in Grades 9-

11, to create a series of short videos 

to explain the MYP from a student 

perspective for the school website. 

 

The Deputy Head has continued to 

provide in-service training on 

aspects of the MYP 

(interdisciplinary learning, MYP 

unit planning etc.) during the 

induction period, scheduled CPD 

afternoons and at Faculty 

Meetings. The Deputy Head has 

also worked with Department 

Chairs to further understanding of 

issues relating to assessment and 

reporting. 

 

A significant budget is made 

available and used for sending 

teachers (new and returning) on IB 

authorized training workshops and 

conferences. The advent of online 

courses has meant that more 

teachers can receive this training 

in a calendar year. Departments 

are now required to develop a CPD 

plan for members of their 

department, which in turn feeds 

into a whole-school CPD plan.  

 

The induction of students new to the 

MYP and additional training for 

Personal Project Supervisors and 

Moderators was further developed 

during the 2013/14 academic year. 

 

Action Plan to complete 

Recommendation: 

 

1. Link on the website to short 

videos providing 

information on the MYP, to 

help build a clearer 

understanding of what is 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Survey students, staff and parents 

after the action plan has been put in 

place for one year, to ensure 

understanding and support of the 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1-3). By June 

2017 
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entailed. The information 

will be shared in different 

languages to ensure 

accessibility for 

international parents and 

students. 

2. Examples of MYP work to 

be included on the website 

with explanation of 

assessment and criteria 

added.  

3. MYP information e-booklet 

to be provided to new 

faculty and students. 

4. Additional MYP seminar to 

be offered to new parents at 

the start of the year when 

new Middle School parents 

meet faculty in September. 

5. The Festival of Learning to 

be used to showcase the 

MYP to the whole school 

community. 

6. Follow up session to be 

scheduled with new faculty 

to help introduce the MYP 

in more depth. Explanation 

of the nature of assessment 

so that this is clearly 

communicated to students. 

7. Continued scheduled time 

for MYP and ATL 

representatives in each 

Department, (guided by the 

Deputy Head and Director 

of Specialist Learning 

Provision), to help faculty 

focus on developing 

assessments to encourage 

student centered learning 

and use the MYP Unit 

Planner effectively. 

8. During one to one Advisor 

sessions, students to work 

on exercises exploring 

different aspects of the 

MYP. 

 

 

9. Department Chairs to lead 

implementation of 

recommendations from 

MYP is evident. Analysis of survey to 

inform further actions. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

4. By Sept 

2016 

 

 

5. Ongoing 

 

 

6. First 

semester 2016  

 

 

 

 

 

7.Ongoing 

 

 

 

 

 

 

 

 

 

8.By 

Sept’2016 

 

 

 

 

9.By 

Sept’2017 
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MYP Building Quality 

Curriculum process so as to 

further strengthen MYP 

unit plans and deepen 

collective understanding of 

the unit planning processes.  

10. Ongoing development and 

implementation of the 

school-wide ATL 

programme led by the 

Director of Specialist 

Learning Provision. 

 

 

 

 

 

 

10.By June 

2020 

VISITORS’ SUMMARY COMMENTS & OBSERVATIONS 

In reflecting upon the progress that had been made in the period since the Team Visit, the Visitors concurred 
that Marymount International School London had been active in its efforts to address the key recommendations 
arising from the Visiting Report. All but two of the 21 Recommendations have now been successfully brought 
to completion and those two that are said to remain ‘in progress’ continue to be addressed in the school’s 
action plans. 

These focus on the following issues; 

- Ensuring the values of the Mission Statement are fully integrated into the curriculum and considered 
in planning. (Section A)  

- Continuing to promote and develop understanding of the demands and expectations of the MYP 
programme amongst all members of the school community. (Section B)  

Action Plans: the school has developed clearly articulate measures to address these issues and specific 
timeframes have been given for their completion.  

Through discussion and evidence provided, the Visitors felt confident that the prescribed action steps will be 
seen through to successful conclusion.  

In working towards completion it will be important that progress is systematically reviewed and adjusted if, and 
where, deemed applicable. Thereafter, both areas should become integral components of an ongoing and 
formal review cycle.  
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SECTION 2b – ACCOMPLISHMENTS & CHALLENGES 

 Reflect upon and describe significant accomplishments and/or challenges that have occurred since the First 
Report on Progress & Planning and comment on their current and likely future impact on the school as a whole.  

 The sections reflect the 8th Edition Standards headings.  

SCHOOL COMMENTS VISITORS’ COMMENTS 

School Guiding Statements (A): 

 

One of main challenges that the school faced in 2010 was to continue 

to develop and shape the powerful ethos established by the RSHM 

in the period of transition to lay leadership. This was incorporated 

into the Strategic Plan (2010-2015). The accomplishments below 

highlight and evidence that the Mission Statement and ethos of the 

school has been at the heart of the transition to lay leadership and 

has informed the changes and ideas that evolved. 

 
The induction programme has been strengthened by a new workshop 
led by Sr. Kathleen Connell RSHM, for all new faculty and staff. Three 
sessions take place throughout the year where staff are introduced to 
the Mission and history of the RSHM. Staff have enjoyed learning 
more deeply about the context that they work in and why the values 
of the school are so important.  
 
An annual interdisciplinary educational visit for Grade 9 to Beziers in 
France, where the Religious of the Sacred Heart of Mary was founded, 
has become part of the curriculum. The first visit took place in 2014 
and was a great success. Sr Kathleen Connell (RSHM) accompanied 
the Grade 9 Advisors and the Spiritual Life Coordinator to help lead a 
retreat that strengthened the links between the values of the Mission 
Statement and aspects of the curriculum. Having members of the 
student body understand the philosophy and origins of the school 
impacts their experience of what a Marymount education is, why it 
exists and their place in embodying the values being promoted, both 
as a student and eventual alumna of the school. 
 
In 2013 and 2014, guest speakers were invited to speak to the school 
community about an education based on values, reflecting particularly 
on the school’s Mission. These included David Wells and Dr Peter 
Vardy. Dr Vardy led seminars for students, parents and faculty, as part 
of the CPD Programme, inspiring the school community to question 
the nature of values being promoted, how they can be reconciled with 
the various understandings of truth found within the subject areas, and 
their place in our current societies. This allowed the community to 
reflect on its Mission and how critical and reasoned thinking was a 
necessary part of the education being provided. 

In June 2014, a new Eastern American Province (RSHM) event was 
hosted at Marymount International School London. Students in Grade 
6 from MMI Rome joined students in London for an ISTA (International 
Schools Theatre Association) event, which had the RSHM Goals at its 
heart. This was an inspiring celebration of Theatre for the Middle 
School students and now takes place annually. It is hoped that a deep 
and rich understanding of the Goals can be embedded at an early 
stage in order to inform the girls’ learning experience throughout the 
school. 

The introduction of the Staff Retreat has been a significant 
accomplishment. All facets of the community join together at the start 
of the academic year to reflect on the Mission of the school and its 

 

 

It is evident that the school has successfully 
transitioned to lay leadership via the course 
chartered by the Marymount International 
School Strategic Plan 2010-2015 and the 
collaborative efforts of the entire MIS 
community. Through the accomplishments 
described in Section A (staff induction 
programme, student trips, guest speakers, 
interschool events, retreats, student 
leadership opportunities, new facilities, focus 
on student well-being), the Mission and Vision 
of the school has clearly been a beacon in this 
transition. With the introduction of the new MIS 
Strategic Plan 2016-2021, it is obvious that the 
goal is to provide ongoing unbridled support 
for the lay leadership and to nurture the 
powerful ethos established by the Religious of 
the Sacred Heart of Mary. 

 
The Visitors commend the school on its 
appointment of the new PSE coordinator and 
the completion of the revision of the PSE 
Programme, which ensures that this valuable 
programme is now on track. The school’s 
acknowledgement of the ongoing challenges 
of educating students on appropriate and 
acceptable use of technology is noted and 
appreciated. The actions taken by the school 
via speakers and PSE programming are steps 
in the right direction but all agree this is an 
ongoing process which requires constant 
monitoring and revision. 
 
The school is to be commended on its 
completion of the new MIS Strategic Plan 
2016-2021 with its vision of “Education that is 
formed from our past and transforms for the 
future”, and its goals of nurturing well-being, 
ensuring continuity, fostering contemplation 
and continuing growth. While the conciseness 
of the plan is truly one of its strong points, it is 
important that the school create the metrics to 
assess the successful achievement of its 
goals, e.g., what does it look like after one 
year or five years when the goal of work/life 
balance is met? With a clear picture of goal 
achievement, a roadmap to success can be 
created. 
 

In closing, the RSHM ethos and its direct 
connection with the school’s Mission and 
Vision were evident in all aspects of the visit, 
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relevance to our work during the year. It allows time for personal and 
professional reflection. Speakers and facilitators are carefully chosen 
so that staff are inspired and refreshed for the coming year. 
 
The school has striven to provide leadership opportunities for the girls 
with an understanding that leadership should help those who are 
disadvantaged and, that through the act of service, they can become 
fulfilled members of a global community. One major accomplishment 
has been the introduction of the Saturday School Programme. This is 
based on the tradition of RSHM fee paying schools supporting the 
education of the underprivileged. It enables students to prepare 
lessons and teach primary school children who come from less 
advantaged backgrounds in the local area. During the 6 week 
programme each semester, children visit the campus and are given 
extra tuition in Mathematics, English, Science and Technology by 
Marymount students, guided by faculty and staff. This has had a 
considerable impact on the school by: strengthening the CAS/S&A 
Programmes, creating a school wide initiative highlighting the 
importance of service in accordance with the Mission of the school 
and RSHM goal “That all may have life”, promoting the school and its 
values in the local area, developing the students’ leadership skills in 
their planning and delivery of the Programme, particularly the Student 
Goals and Implementation Committee, who were responsible for the 
initial organization of the Programme. 
 
The Student Leadership weekend has been extended to all leadership 
groups in the school. This takes place at the start of the academic 
year and empowers the girls to recognize their leadership capabilities. 
This awareness of the importance of leadership impacts those who 
attend the weekend and also the wider student body who listen to their 
report, and see such leadership in action throughout the year. This is 
particularly evident in the assemblies that are now led by the Boarding 
Council President, the Student Council President, the NHS President 
and the Student Goals and Implementation Committee President on 
a four week rotation.  
 
The NHS has also grown considerably in the last few years under the 
careful guidance of the Director of Specialist Learning Provision. This 
was evident in the large cohort (38 students) being inducted into the 
NHS in January 2015. There has been a focus on the qualities of an 
NHS student (Leadership, Character, Service and Scholarship). The 
NHS is divided into sub-committees which provide further 
opportunities for leadership. In 2014-15, these committees have 
included the Eco-Schools Committee and the Lecture Series 
Committee. In 2015, the NHS students have also helped contribute to 
the Saturday Programme and numerous fundraising initiatives. 
 
In 2015, Marymount celebrated its 60th Anniversary. A celebration with 
Bishop Hendricks and Baroness Greenfield saw the opening of the 
new ‘FabLab’, the first to be opened in a school in Britain. The impact 
on the day was to affirm and encourage the role of women in Science 
and Technology. The future of education for girls was highlighted 
while reflecting on the history of the school and its Mission. The facility 
will be used to help students create interdisciplinary projects based on 
collaborative and student-centered learning.  
 
In response to key elements of the revised Strategic Plan relating to 
well-being and reflective practice, the SMT introduced a pilot 
‘Mindfulness’ programme for students in 9th, 10th and 12th Grade 
during the second semester of the 2015/16 academic year. Using a 
specially designed curriculum called ‘.b’, a qualified mindfulness 
instructor delivered a 10-week programme designed to encourage a 
more mindful approach to life, incorporating a range of focusing and 
relaxation techniques. The SMT/SLT also participated in the 10-week 

from the Monday morning assembly to the 
documentation provided by the school and via 
the conversations with representatives of the 
MIS community. This first-hand experience of 
the visitors certainly validated the school’s 
own reflection that the entire community has 
ownership in, and is empowered by, the 
school’s guiding statements.  
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cycle to experience first-hand the pros and cons of such a programme. 
Initial feedback has been extremely positive and, at the time of writing, 
there are plans to provide students, faculty and staff with access to 
mindfulness classes during the 2016/17 academic year. 

 
Challenges: 
 
The dangers arising from the increased use of technology has meant 
a need to educate students on how to stay safe on the internet and 
behave in a way that encourages respect for others and oneself. 
Speakers have been introduced to the whole school community 
(including parents) to raise awareness of the dangers that students 
may face and identify strategies and behaviours for safe and 
appropriate use.. These have included the local police, Peter Cowley, 
(Richmond’s ICT and e-safety advisor), Julie-Lynn Evans (a leading 
child psychologist) and representatives from Digital Awareness UK. 
The PSE Programme is being reviewed and revised to ensure that 
enough time is given to online safety and how the students reflect on 
the use of the internet and understand how it should be used in light 
of the values being promoted by the school. 
 
A change in personnel in 2015 meant that the revision of the PSE 
Programme, particularly the Sex and Relationships Education 
component, was delayed. The appointment of a new coordinator in 
May 2015 has ensured that this is now on track. The Ten Ten Theatre 
Company (a Christian Theatre Production Company) was used to help 
address the issues relating to Sex and Relationships while this was 
being addressed. This proved to be successful and the Company will 
be used again in the future. 

 

Teaching & Learning (B): 

In response to the CIS Recommendations, a number of goals were 
incorporated into the Strategic Plan to ensure that the curriculum 
offerings provided by the school were considered excellent. 

A desired improvement in overall attainment at the IB Diploma level 
has indeed been an accomplishment. This suggests that strategies to 
improve teaching and learning through the Strategic Plan are having 
an obvious impact on the end results. For the third time in four years, 
the graduating class recorded the best IB Diploma results in the 
school’s history.  

 35 students in a graduating class of 38 took the full IB 
Diploma with a pass rate of 100%. 

 The average overall points total (AOPT) was 36.26, the 
highest in the school’s history and 0.03 points higher than 
the previous best of 36.23, achieved in May 2014. The Global 
Average for May 2015 was 29.88. 

 The average subject score was 5.63 points (compared with 
5.66 in 2014) 

 The average HL score was 5.72 points (compared with 5.6 
in 2014) and the average SL score was 5.57 points 
(compared with 5.72 in 2014). 

 The average score for the Core - Extended Essay and TOK - 
was 2.37 points (compared with 2.25 in 2014) out of a 
maximum of 3. 

 The highest individual score was a maximum 45 points, 
achieved by the school’s valedictorian and the lowest 
individual score was 27 points (compared with 28 points in 
May 2014). It should be noted that only 160 students out of 
142,000 students who took the IB Diploma worldwide 

 

 

In its own analysis the school has outlined a 
number of key accomplishments in the period 
since the Team Visit.  

 

In particular, given that the school is 
academically non-selective at admission, the 
latest set of IB scores are to be congratulated 
and are indicative of the success of its 
academic programmes and teaching delivery. 

 

In conversations, the girls unanimously spoke 
of their happiness and satisfaction with the 
school and deeply appreciated the individual 
attention they felt they received from all their 
teachers. Students feel equally supported and 
appropriately challenged. Both in 
conversations and when observed in classes, 
the girls were respectful of each other, self-
confident, poised and articulate. The overall 
high standard of spoken English among the 
non-native English speakers, and the 
confidence with which they contributed to 
discussions, showed how successfully the 
girls are helped to become active participants 
in lessons and all aspects of school life.  

 

Lessons observed were appropriately paced, 
motivating and encouraged the open 
exchange of ideas and opinions. The girls 
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achieved this maximum score, placing the above named 
student in the top 0.1% of students worldwide. 

 23 students (c.66%) achieved a score of 35 points or more 
(73% in M14) 

 9 students (c.26%) achieved a score of 40 points or more 
(27% in M14) 

 17 (48.6%) of the 35 IB Diplomas awarded were Bilingual 
(awarded when the Language A differs from that of the 
language of instruction), compared to 43.8% in M14.  
 

In 2015, ALIS (CEM) recorded that when all scores were considered 
(from various qualifications achieved in IB schools), Marymount is in 
the 92nd percentile of IB schools that participate in the project. This is 
very encouraging, given that our entry is academically inclusive rather 
than selective.  

 

The challenge will be to maintain these grades and improve them 
further while ensuring that the education being offered is not exam 
driven but pedagogically fulfilling so that the students receive a rich 
and inspiring curriculum. 

In response to the Recommendation to review the schedule, a 
consultant with previous knowledge of the Marymount timetable was 
hired to provide a thorough review of the schedule to reduce 
fragmentation and ensure that it enabled the best possible framework 
for teaching and learning to be delivered. Feedback from students, 
parents and faculty was sought. The schedule for 2014 and 
subsequent years has focused on delivering doubles/longer periods 
to those Departments which have requested them. From 2013/14, the 
school day was also extended to allow for two longer periods in the 
day (period 1 is 55 minutes and period 8 is 60 minutes).Grades 6-8 
are based in one area of the school (when possible) to reduce 
movement between classes. While it was a challenge to be able to 
satisfy all needs in this area, we are confident that we have addressed 
the optimum solutions for all constituents of the school community. 
The recent ISI report commends the school for providing a schedule 
that incorporates a balance of creative and academic subjects, that 
prepares students well for the MYP and IB Diploma, and offers 
flexibility and choice (3.9). 

During the review of the schedule, solutions were found to provide a 
more effective transition from Grade 10 to the IB Diploma. This was 
in response to surveys sent to parents and students regarding the 
review of the Grade 10 curriculum. CPD time was also given for 
faculty to work collaboratively and cross-departmentally to create a 
curriculum that would be exciting, rigorous and pedagogically 
suitable for 21st century students. Grade 10 students are now able to 
choose 2 out of 3 Sciences and 2 out of 3 Arts subjects. (Students 
who wish to take 3 Sciences or Arts can be accommodated). 
Philosophy was also added to the schedule in Grades 9 and 10, as it 
was seen as essential to help students with their critical skills and 
participate in reasoned argument, as an introduction to Theory of 
Knowledge in Grade 11 and 12, and also because it complemented 
the theological context which drives the Mission of the school. 
Students can also study innovative and interdisciplinary courses 
such as Coding, Reading Images and MUN. Feedback from 
students and faculty regarding the new courses has been very 
positive, particularly those who have enjoyed studying Mathematics 
in a practical way through the Coding component. Annual IB 
Diploma one day taster courses for Grade 10 have also been 

were frequently engaged in group work and 
were challenged to make connections and 
explore concepts. 

 

The school has a genuine international feel, 
not just because of the wide range of 
nationalities represented, but through the 
topical issues being addressed in classrooms 
and activities and the constant, purposeful 
references and connections to global issues 
and current affairs.  

  

Students are given multiple levels of support 
and encouragement to succeed, are highly 
motivated and sometimes challenge 
themselves beyond the expectations of their 
teachers. The school is aware of the pressure 
students sometimes feel, or put themselves 
under, and gives intentional focus towards 
helping them establish an effective work-life 
balance and towards ensuring they take the 
time to develop healthy habits and life skills. 
Mindfulness courses, a wide range of practical 
and physical after school activities, in the 
Science, Arts, technological and sporting 
domains, plus the many opportunities for 
service and leadership give students the ways 
and means to deepen their understanding of 
the world around them and broaden their 
perspectives and horizons beyond the taught 
curriculum.  

 

In addition to the significant developments and 
improvements in the focus on, and teaching of 
mathematics, other teaching and learning 
achievements worthy of recognition were 
thought by the Visitors to include:- 

 The adoption of Rubicon Atlas as the 
school’s platform for curriculum 
documentation and maintenance. This is 
facilitating greater vertical articulation 
across the MYP and DP programmes.  

 The use of ManageBac as the school’s 
main reporting and communication 
platform, which is reported to be very 
effective and much appreciated by 
students and parents. 

 Updated Admissions procedures which 
include consultation and input from the 
Support Team. This allows students the 
opportunity to have their individual needs 
planned for prior to entry and ensures 
they can access the curriculum offered 
once admitted.  

 The delivery of SEN, Enrichment and 
ESL support. The Support team work 
closely in collaboration with one another, 
and meet regularly with the Pastoral 
team, Advisory team, Houseparents and 
teachers. This ensures student needs are 
identified and met in an appropriate and 
timely manner and that progress towards 
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introduced to help inform, and offer guidance for, future subject 
choices.  

The cycle of review for the MYP curriculum was completed with 
Grades 7-9 curricula being aligned with the IGCSE curriculum 
(content). Grade 6 was the last to be completed and a ‘Core 
Curriculum’ component has been introduced, which focuses on the 
school Goals and MYP Global Contexts by looking at particular Key 
Concepts and Related Concepts through an interdisciplinary lens. It is 
hoped that this method of teaching, which is based on the 
constructivist model (as favoured by the IB and used by organizations 
such as ISTA), will provide greater depth and a richer, more profound 
learning experience. The challenge has been to ensure that the Core 
is rigorous and provides the students with a greater understanding of 
complex concepts through the study of the canon. The appointment 
of a member of faculty to coordinate this curriculum with enthusiasm 
and expertise, along with members of the Senior team who have 
helped write the curriculum, has meant this challenge is being 
overcome. This Core component will be introduced to the Grade 7 
curriculum in 2016-17 and the Grade 8 curriculum in 2017-18.c year.  

 

The ISTA Festival in 2014 – ‘Layers of London’ was a fantastic 
celebration of the performing Arts. The creative pedagogy that 
pervades the ISTA experience inspired the Headmistress to consider 
this model for future curriculum planning and also to create an 
opportunity for collaborative learning during two collapsed days before 
the Christmas vacation (2014). The students in Grades 6-9 explored 
the theme of the Nano-World by looking through different lenses such 
as Physics, Beauty, Ethics, Politics, Dance, Music and Mathematics. 
The reflections following the Marymount Festival of Learning reveal a 
deep appreciation for learning in a creative way, collaborating with 
students from different Grades. This development is in line with the 
aims of the school where we seek critical and creative learners. A 
challenge for June 2016 has been to create a ‘Maker Day’ for Middle 
School students. This project allows students to grapple with problems 
that are interdisciplinary in content and which incorporate FabLab 
technology and computational thinking. We hope to develop this 
model further throughout the curriculum and introduce other collapsed 
days where different subjects can be explored in such a fashion and 
in greater depth.  

The formal opening of the FabLab in 2015 by Bishop Hendricks and 
Baroness Greenfield was a major accomplishment since the CIS 
accreditation visit. With state of the art equipment, the students have 
access to advanced technology, as they embark on collaborative and 
interdisciplinary curriculum content. Faculty have been recruited to 
ensure the integration of the FabLab into the curriculum. The 
challenge for the future will be to ensure that this continues to be 
utilised fully for collaborative learning and that students will be 
encouraged to consider how technology can be used to complement 
and advance other subject areas. The ‘Maker Day’, explained above, 
is one way that the school is meeting this challenge. 

The academic year 2014/15 represented the final year of the planned 
MYP Curriculum Review cycle and the transition from ‘MYP’ to ‘MYP: 
Next Chapter’ begun. Throughout the curriculum review, particular 
attention has been given to aspects such as pedagogy - to encourage 
higher order thinking and constructivist pedagogy to allow for student 
centered, collaborative learning, authentic assessment, and the 
integration of technology (iPad programme), which has now been 
introduced throughout the school. Led by the Director of Specialist 
Learning provision, work has also been ongoing on the development 
and implementation of a school-wide ATL policy and programme. 

meeting goals is systematically 
monitored. 

 The strong Advisory programme and 
pastoral care provision which has been 
developed and which is supporting 
students towards meeting with success in 
their individual learning journeys.  

 Development and implementation of the 
school’s unique “Çore Curriculum”, which 
is already proving to be highly successful 
amongst the grade 6 – 7 students and 
will be extended to grade 8 and 9 in the 
future. The programme allows these 
younger students to explore and 
challenge philosophical theories and 
understandings about the world in which 
they live.  

 Significant improvements in the area of 
design and technology, supported by the 
new FabLab resources, and its 
integration into other curriculum areas.  

 The opening of the new “Media centre”, 
which has created an inspiring learning 
space for students and facilitates 
individual research and reading for 
pleasure. The librarian is also held in 
high regard by the faculty for her 
involvement in resourcing and suggesting 
materials for their units of study.  

 The systematic analysis of a range of 
assessment data to drive decision 
making and planning for teaching and 
learning. 

 The school’s outstanding and ongoing 
support for mother tongue languages, as 
indicated in the numbers who achieve bi-
lingual diplomas. Language learning 
remains under constant review which is 
an indication of the school’s 
responsiveness to any changes that may 
occur in student demographics. 

 The development and implementation of 
the school’s PSE programme, which 
serves as an effective addition to the 
MYP Curriculum and is helping to 
promote the importance of developing 
healthy life style habits and making 
sensible choices. 

 

 Last ,but not least, the school’s most 
recent and impressive IB scores must be 
mentioned, as must the improved 
Guidance Counselling Programme which 
is now ensuring girls raise their 
expectations for further education, and 
apply and succeed in securing places at 
some of the world’s most prestigious 
universities.  

 

The Visitors concurred that the pedagogical 
leadership model at the school is strong, and 
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CPD and departmental meeting time has been devoted to key 
strategies and techniques on aspects of teaching and learning, such 
as Collaboration and Cognitive Apprenticeship. Materials have been 
developed to help Department Chairs and teachers develop 
departmental ATL policies and to review and update curriculum maps 
with specific ATL.  

 

In response to changes outlined in MYP Next Chapter, the school has, 
for the first time in the 2015/16 academic year, submitted MYP 
Personal Projects for external moderation. This necessitated a review 
of current structures and policies on the Personal Project process to 
ensure that students were well supported and had the opportunity to 
reach the highest levels in prescribed assessment criteria. This review 
indicated that the structures in place for completion of the Personal 
Project (induction of students and supervisors, weekly PP study 
lessons, mid-point assessment, internal moderation of assessment 
etc.) were robust and fit for purpose. At the time of writing, a sample 
of Personal Projects has been sent for external moderation and final 
grades and certificates will be awarded in late July/early August.   

ICT has been developed and promoted within the curriculum. The 
iPad Programme was introduced and is now a part of teaching and 
learning across the whole school. ISI (2015) noted in its report that 
“the use of electronic tablet computers and interactive technology is 
effective in promoting pupils’ learning by enabling shared research 
and easy access to challenging educational material” (3.14).  

Technology used for reporting and tracking student progress has also 
been reviewed and changed to ‘Managebac’. This was piloted with 
Grade 6 students and parents and then introduced for the whole 
school. Faculty felt it was intuitive to use and more effective for 
communicating with students and tracking progress, particularly for 
the Extended Essay, Personal Projects and CAS/Service and Action 
components of the curriculum. Incorporating Managebac into the 
organisation and planning of other subject areas in the future is being 
considered, with the hope that this will have an impact on improving 
the tracking of student progress and allow another means of 
communication between faculty and students.  

A particular challenge that was addressed in the Strategic Plan, in 
order to support teaching and learning, was the effective use of 
standardized testing for diagnostic and measurement purposes. It 
was necessary to review the ISAs, IOWAs, PSATs, SATs and ALIS 
tests that were being used. The Director of Specialist Learning 
Provision and SMT conducted the review and the following is now in 
place.  

1. Introduction of IOWA testing for 6th‐9th Grade students rather 
than only in Grade 6 and 9. This was to replace the ISAs. It was 
thought the IOWAs were more helpful in offering percentile 
rankings and were user friendly, especially when seeking to 
identify students for the school’s enrichment and Gifted & 
Talented programmes 

2. Introduction of mandatory PSAT testing for 10th and 11th 
Grade students (and those 9th Grade students in the Enrichment 
Programme).  

3. Maintaining ALIS testing for all 11th Grade students. 

The data received is being used more effectively to support student 
learning and guide teaching. The ALIS scores are also used to help 

a collaborative teamwork ethos exists 
throughout. Teachers are committed, openly 
supportive of one another and willingly 
exchange ideas and offer their expertise. 
However, the relatively small and intimate 
learning environment the school provides is 
naturally conducive to information being 
exchanged and decisions relating to students 
being determined in a sometimes informal, “ad 
hoc” way. With this in mind, the Senior 
Leadership Team is advised to ensure formal 
procedures and protocols be systematically 
documented to bring continuity and provide a 
framework that can be followed in times of 
faculty change-over or periods of transition. 

 

The school’s reflection on some of the ongoing 
challenges it faces moving forward is 
considered to be realistic. Clearly everything 
cannot be addressed at once, so establishing 
priorities will be important and incorporating 
them into the wider Strategic Plan will be an 
essential task.  

 

The Visitors’ comments in the area of 
Teaching and Learning should be read in 
conjunction with the findings of the IB Team. 
Clearly there are common themes running 
across the IB and CIS/ MSA reports but given 
the specific focus on the two IB Programmes, 
the IB team’s analysis of these is considerably 
more detailed. 
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inform Predicted Grades at Diploma level. The challenge will be to 
ensure that data received is used consistently and in a timely fashion 
to support student learning more thoroughly by being consistently 
incorporated into the planning of differentiated 
lessons/activities/assessments.  

A thorough review of the languages offered has also been 
accomplished. Mother Tongue provision has been made available 
(where possible) to students in Grades 6-8. Language provision 
depends on student demand and faculty availability. The number of 
language teachers employed is indicative of the internationality of the 
school and the many languages being studied by the students. This is 
reflected in the number of students who achieve bilingual diplomas in 
Grade 12 – 48.6% in 2015. This allows many students to study their 
Mother Tongue language at an advanced level. The new strategic 
plan also allows time for this provision to be reviewed again in the near 
future to ensure the students have the best learning experience that 
can be offered to them. 

Since the accreditation, a library committee was organised to review 
the use of the library and consider how this space should be 
developed for 21st century learning. The committee visited a number 
of different libraries, surveyed students and staff, and proposed a 
model to refurbish and renovate the space that already existed so that 
it would become a vibrant and enriching place of learning. The library 
was completed in 2013. Students greatly enjoy using this space, and 
the two seminar rooms that have been added have been particularly 
useful for faculty wishing to promote lessons based on discussion and 
debate. Departments now readily use the library and the librarian as 
a key resource in supporting student learning in the classroom. The 
challenge was to use the momentum of the renovated space to 
encourage literacy across the curriculum and for the library to become 
a hub of 21st century learning. Changes in personnel perhaps delayed 
the extent to which this happened but in the last year, the library has 
become what it was hoped to be from the outset: a space for 
collaborative learning and private study, where students can access 
support from the LRC and the librarian and have the facility to learn in 
innovative ways. 

Accomplishments since the last accreditation have included the 
achievements by the Mathematics Department. The Department is 
structured to accommodate all abilities with the support of the Director 
of Specialist Learning Provision. Extension classes have been made 
available to students in Grades 9 and 10, in preparation for the IB 
Diploma. Students have the option to study Studies SL, Studies SL 
anticipated, Maths SL, Maths SL anticipated, Maths HL and Further 
Maths HL. Globally, approximately 100-150 students took the Further 
Mathematics at SL. Since May 2014, the course is now a HL and this 
number has dropped. We have one student (as a minimum), each 
year who takes on this subject. In the last 3 years, we have had 2 
students go on to study Mathematics or Joint Honours Mathematics 
at Oxford and 1 student study Mathematics at UCL. In 2015, one 
student was awarded a place at Cambridge to study Mathematics. 
The Mathematics Department has developed appropriate structures 
to allow for all students to participate in the UKMT Mathematical 
Challenge competitions. Progress has been rapid and students form 
all year groups are now participating at various levels and achieving 
excellent results. In the past two years alone, students from 
Marymount have achieved Bronze, Silver and Gold certificates for 
achievement in age-appropriate UKMT challenges and many have 
gone to take part in more advanced rounds of the competition, 
including Mathematical Olympiads and Mathematical Kangaroos. 
Achievement in this and other regional and national mathematical 
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competitions has raised the profile of the subject within the community 
and has had a positive impact on students’ confidence. 

 

The growth of the CAS/S&A Programmes has been a clear 
development since 2010. The majority of students take a serious 
approach to their service activities. The activities and reflections that 
are tracked on Managebac, by the Coordinators, reveal a deeper level 
of consideration for others. Two students in 2014 went to work with 
children in Peru and an orphanage in the Dominican Republic. Their 
reflections on these experiences during assembly were truly inspiring 
for the whole community and showed a genuine gratitude for the 
people that they had met. The strengthening of these Programmes 
and introduction of the Saturday Programme (see section A) has an 
impact on the whole school community, as it allows students to 
practice the principles in the Guiding Statements of the school, 
encouraging girls to be caring and compassionate learners.  

  

Governance & Leadership (C): 

 

The Recommendations offered by CIS 5 years ago enabled the school 
to focus on developing the efficacy of the Board. Time has also been 
given to ensuring open and effective channels of communication 
between all constituents of the school community. The recent ISI 
inspection (2015) judged the Governance and Leadership of the 
school as “excellent”. The report highlights the accomplishments 
made in the last 5 years in this area. It notes the “excellent level of 
communications and the effort made to ensure that all parents are fully 
informed” (5.8).  

 

To achieve this success, the Governors and Senior teams in the 
school put certain practices in place to ensure the efficacy of the 
Board and communication throughout the school community had 
improved. The Headmistress provides a detailed report for the Board, 
which meets tri-annually. As noted in the First Year Report, the 
Headmistress also reports on each Board meeting to faculty and staff, 
commenting on the decisions and reflections made by the various 
Committees that have reported to the Board.  

 

The Board meets with the Senior teams in the school on an annual 
basis in a social capacity and also meets with the whole staff for 
afternoon tea. This, along with attendance to educational and social 
events being held in the school, has meant a greater presence of the 
Board in the school community. 

 

Time has also been taken to ensure a structure is in place for careful 
monitoring of school policies. The Leadership and Governance of the 
school have been applauded, by ISI, for their clear understanding of 
school policies and careful monitoring, particularly with regards to 
safeguarding. The focus on monitoring of policies impacts the school 
by creating a safer environment for students, faculty and staff. It also 
allows the Leadership teams and Governors of the school to have 
clear oversight of the daily workings of the school. 

 

Since the First Year Report, the website has considerably improved, 
becoming a portal for nearly all information related to the school. This, 
together with the weekly newsletter (TWAM), which now incorporates 
a Boarding section, allows parents and guardians to be kept informed. 
Internally, the Development Office has worked on revising the 
communication structure and has helped staff to understand their role 
in promoting the school to the wider community through a series of 

 

 

Effective school leadership and governance 
are key to the continued well-being of 
Marymount International School. The school 
is indeed fortunate to have such a dedicated 
and experienced team to shepherd such an 
outstanding institution. Via the documentation 
and a number of conversations, it is apparent 
to the visitors that the entire community is 
supportive and appreciative of the efforts of 
the leadership team and the direction it has 
provided the school over the years, especially 
since the arrival of current Headmistress 
Sarah Gallagher.  

In addition, per the CIS/MSA recommendation 
in 2011, the school committed to increasing 
the Board’s efficacy, including improving its 
communication with all stakeholders. In 
conversations and via written documents, it is 
evident that the school has taken this 
commitment quite seriously and has made 
impressive progress in meeting this goal. 
Some of the significant actions taken to 
improve Board effectiveness include training 
for both the Board and school leadership, 
Board and leadership team attendance at a 
variety of relevant conferences, and careful 
monitoring of school policies. In addition, 
Board/community communications have been 
enhanced by detailed reporting of the Board 
meetings to faculty and staff, an improved 
website, Board articles in the weekly 
newsletter, annual meetings between the 
leadership teams and the Board and an 
annual afternoon tea for the entire Board and 
staff.  

While the school is to be commended on 
successfully increasing the Board’s efficiency, 
it is encouraged to continue this effort. Giving 
a ‘face’ to the Board with the intent of creating 
a positive relationship between its 
membership and the Marymount International 
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presentations. 

ISI recognized the clear vision of the Governance and Leadership of 
the school. Careful strategic planning, based on the CIS self-study, 
has ensured that the school has progressed in all aspects. Particular 
regard has been given to careful financial planning in light of the CIS 
Recommendation to “continue with its plans to build up reserve funds 
for building projects, as well as to negate the effects of enrolment 
fluctuations on small schools”. A cash flow model has been prepared 
for the Performing Arts Centre. With regard to reserves in a total 
disaster, the Finance Committee reviewed the model we prepared for 
them in May 2012. The Committee reviewed this financial crisis model 
together with our insurance schedule. Assuming a major disaster 
forces the school to close immediately, there are sufficient reserves to 
ensure the survival of the school without income for 16 months.  

Such financial planning has meant that the school has been able to 
create a Masterplan, which has been approved by the Board and is 
already in place. External consultants, were employed to thoroughly 
review facilities. They facilitated sessions with faculty, students and 
staff, in order to prioritise the construction projects needed to improve 
teaching and learning in the school. This informed the final Masterplan 
that was created. A committee made up of Governors and leaders in 
the school were the driving force behind the plan. The building 
projects completed have already impacted the students’ school 
experience in a very positive way and will continue to do so. (See 
section F). 

To improve the efficacy of the Board and Leadership of the school, 
training was given by an external consultant, Mark Jefferies, who has 
undertaken a Feasibility Study for the school. This was seen as 
essential if the Masterplan were to be realised. The Development 
Office has made considerable headway with fundraising initiatives in 
light of the study, with just under £1million raised to date in the current 
Capital Campaign, and planning for further fundraising is currently 
underway.  

A focus on training for the Board and Leadership teams in the school 
over the last five years has helped the Board and teams to widen their 
knowledge and work more effectively. Training has included 
‘Safeguarding’ by Sue Skrobanski, ‘Fundraising’ by Mark Jefferies 
and ‘Mission delivered by leadership teams’ by David Butter, as well 
as continued professional development through attendance at IBO, 
BSA, GSA, CIS, CISC, LISA conferences. The impact of the training 
is evident in the effectiveness of the teams, as highlighted in the ISI 
report. 

  

School community is encouraged. It is evident 
via the visitors’ conversations that the 
community is most appreciative of the Board’s 
commitment and work on behalf of the school 
but it wishes to know the Board members and 
create a positive working relationship to 
continue to support the school. With the 
Board’s strategic role in mind, it would be of 
benefit to them and the community to increase 
the Board’s exposure to students, faculty, staff 
parents and leadership.  With increased Board 
presence at community events; student, 
faculty and school leadership consultation 
during Board deliberations; and an ongoing 
demonstration of support of the school 
leadership, the Board will clearly position itself 
as champions of the school’s mission and 
constituency.  

The Board and leadership team is to be 
commended on its financial planning and 
stewardship, resulting in an increase in 
reserves for capital projects, potential “crisis” 
situations and for the creation of a master plan 
which will support the teaching and learning at 
the school.  

An obvious challenge (and opportunity) facing 
the Board, leadership team and entire 
community in the coming months is the 
transition of a new Headmistress and the 
departure (and arrival) of at least four 
members of the Board. It is clear that the 
Board and leadership team are well aware of 
the importance of the development of a 
detailed transition plan, including significant 
training, for all involved. 
 
Concurring with the recent ISI report, the 
visitors applaud the Board and leadership 
team for the accomplishments made in the last 
five years in school governance and 
encourage their continuing efforts to move the 
school from “Good to Great”. 

 

Faculty & Support Staff (D): 

 
In light of the recommendation given by CIS, the school set about 
creating an agreed appraisal structure to ensure all employees 
receive periodic and on-going feedback about their performance. In 
the last five years the school has accomplished this appraisal 
structure, which impacts the whole community by ensuring 
developmental needs of staff are being addressed, encouraging high 
standards by agreeing targets for the following year, and by offering 
timely feedback. The improved structure includes: 

 Job descriptions developed for those who have pastoral 
responsibilities (Advisor, Head of Grade 12 and Head of 
Boarding). 

 

The Visitors noted that the school’s goal “to 
attract, recruit and retain committed and highly 
skilled faculty, administrative and support staff 
who will uphold and embrace the mission and 
reflect the international and cultural diversity 
of the school” has obviously been a focus 
during the past five years. In multiple 
conversations, it is clear that the development 
and implementation of a holistic appraisal 
process has been the primary course of action 
taken to successfully achieve this goal. (The 
specific action steps are outlined in the 
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 A holistic approach to the appraisal process was developed 
so that additional duties and responsibilities could be 
appraised with a focus on what contributions had been made 
to whole school life. An additional self-evaluation has been 
created for Advisors, which is discussed with the Pastoral 
Chair and Department Chair. The self-evaluation helps to 
ascertain aspects to be celebrated and areas for 
development, which informs the CPD needs for the coming 
year. 

 Focus on CPD during Appraisal to inform what development 
has taken place and what should be planned for the 
employee in the following year.  

 New faculty have two appraisals in the first year of 
employment and returning faculty have an annual appraisal. 
In addition, all new Faculty and Staff meet with the 
Headmistress during the first half-term of their contract to 
evaluate their experience, their contribution and their needs. 

 A ‘Scrutiny of Work’ exercise has been included to help 
inform faculty of the standards expected when assessing 
students. Department Chairs work with faculty to help ensure 
consistency, rigour and celebrate good practice.  

 Lesson observations that form part of the appraisal process 
for faculty are now shorter but more numerous, to avoid the 
appraisal being based on one lesson only. This was to give a 
more accurate picture of performance for both the appraiser 
and appraisee, helping to create a more pro-active and 
beneficial discussion throughout the year rather than only at 
the end of the year. 

 After CPD by an external consultant was offered to all faculty 
and staff with appraisal responsibilities, it was thought 
appraisals should be staggered throughout the year to ensure 
time is allocated for a thorough discussion. Oversight of 
timings of appraisals is now organized by the Head’s PA. 

 The Bursar has undertaken an audit of works from the 
support staff to ensure training is in place and skills are 
developed. Training has been organised as a response to this 
audit. All support staff and administration staff are given an 
annual appraisal. 

 Boarding staff have an annual appraisal that is particular to 
the needs of the houseparents. This allows for a 
comprehensive evaluation of performance and an 
opportunity for feedback from the Head of Boarding. The 
Head of Boarding also uses the Appraisal process to evaluate 
what the CPD needs are of the staff in this part of school life. 

 
A structure has been put in place for CPD since the accreditation in 
2010. The Continued Professional Development Policy has been 
reviewed and developed in line with the Strategic Plan of the school. 
It was given to Chairs for consideration and feedback and was 
finalised in 2012. The policy includes: an explanation of CPD and its 
importance, how decisions about its provision are informed and 
criteria for approval. Information about types of CPD is available and 
how the CPD is to be evaluated. When requesting CPD, the 
participant now discusses the development of teaching strategies or 
skills that the CPD may offer, with their line manager / Department 
Chair. They assess how useful the CPD will be in light of the targets 
generated during the appraisal process. Consideration is given to the 
impact the CPD will have on the school, the participant, colleagues 
and students, and to how this information will be disseminated. 

 
The line manager/ Department Chair also evaluates the training of the 
department as a whole, in line with the department development 
plans, curriculum plans and school strategic plan. They also consider 

school’s Section D reflection.)  

 

The faculty appraisal process, led by the 
Department Chairs, includes the actual 
appraisal tool, frequent and multiple lesson 
observations, and related professional 
development opportunities. The school is to 
be commended as it is obvious that this 
process is having the desired effect of 
encouragement of high standards and 
meeting the professional development needs 
of the faculty.  

 

During the visit, it also became apparent that 
the appraisal process for the staff has not yet 
achieved the same level of attention, 
development and implementation as the 
faculty appraisal process.  For example, a 
variety of staff members shared that they have 
not received annual appraisals and some new 
staff members are not aware of the appraisal 
system. The school is encouraged to make the 
staff appraisal process a priority, providing 
them the opportunity to reflect upon their own 
performances and their contributions to the 
MIS community while having opportunities to 
grow professionally. 

 

Another noted area of impressive progress 
and practice is the Continued Professional 
Development Policy. In place for the last four 
years and directly tied to the faculty appraisal 
process, the CDP provides clear direction for 
the profession growth of the individual faculty 
member and the collective school community, 
obviously benefitting student learning.  

 
As their concluding Section D comment, the 
Visitors wish to state formally how truly 
impressed they were by the collective pride 
and commitment of all individuals working at 
the school, in whatever capacity.  They all 
clearly live the Marymount Mission and 
embrace the powerful ethos of the Religious 
of the Sacred Heart of Mary. 
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whether the training is cost-effective in terms of its impact, time and 
cost. During the Appraisal process, Faculty and staff identify their 
training needs with their line manager/ Chair of Department and this 
helps to inform the decisions made regarding CPD. A record of all 
completed CPD is kept on a central file in the school Office. 

 

Salary and benefit structure has been reviewed, and this has been 
adjusted as part of the Revenue budget in 2015/2016. 

One of the goals on the Strategic Plan has been to attract, recruit and 
retain committed and highly skilled faculty, administrative and support 
staff who will uphold and embrace the mission and reflect the 
international and cultural diversity of the school. Time is taken during 
interview to ensure that each candidate supports the Mission of the 
school and is a suitable candidate committed to their own learning in 
their particular area. Although this is an ongoing process, the 
accomplishment was celebrated in the ISI report where the Governing 
Board was praised for the careful financial planning that had allowed 
the school to continually recruit well qualified and committed members 
of staff. This has a direct impact on the teaching and learning of the 
students and will continue to do so in the future. 

Access to Teaching & Learning (E): 

The admissions process has become more thorough and is effective 
at supporting students as soon as they are enrolled into the school. 
This has an impact on the students as they are accurately placed in 
their classes and faculty have an awareness of their learning needs 
from the outset. Academic information is requested from the current 
school and entrance tests in Mathematics and English are also 
completed for placement purposes. Teachers in the ESL and LRC 
departments are involved in the process where SEN and language 
support may be required. Parents of students with special needs send 
Educational Evaluations for review by the LRC as part of the 
Admissions file; these confidential documents are removed from the 
file and placed in the students’ LRC file upon admission. IEPs are 
developed prior to enrolment whenever possible, with parent and 
student input. These are circulated to Faculty and Houseparents. One 
of the challenges we have encountered is ensuring the reliability of 
the information we are given, especially if families have not been 
forthcoming about students’ special needs or language issue. This 
can occur if admissions testing has been conducted in the students’ 
home countries. This has occasionally created difficulties for the 
students upon enrolment. However, the school has taken steps to 
minimize this by requesting students take entrance tests through the 
British Council. Student files, compiled by the Admissions Director, 
are reviewed by the Headmistress, Deputy Head, Middle School 
Coordinator and Head of Boarding (where applicable). This allows for 
recommendations to be made before the student starts to ensure a 
smooth transition to the school. The Admissions Director also 
provides faculty with a synopsis of each student to help assist them in 
understanding the relevant learning needs of the students in their 
care. Advisors help welcome students in the first instance and the 
traditional practice of ‘Big Sister/Little Sister’, where each new student 
is presented with a ‘Big Sister’ to help introduce them to the school, is 
still in place.  

 

The ESL Programme has been reorganized to ensure that students 
are accurately placed and supported fully. Whereas before the ESL 
Programme was under the guidance of the MFL Chair, it has since 
become a part of the English Department overseen by the Chair of 
English, and coordinated by a member of faculty who teaches both 
English A and B. The Department is able to discuss student needs 
more readily under this new structure so that issues can be dealt with 

 

There is a strong SEN Policy in place at the 
school, which is systematically followed.  

Part of this Policy refers to the involvement of 
the SEN Team in the admissions process. The 
result of their inclusion in this process 
facilitates plans being put in place prior to 
arrival for students requiring Learning Support 
or Enrichment. And enabling smooth 
transitions into the school.  

 

For those students already enrolled who may 
at some time be felt to require additional 
support or challenge, an effective referral 
system is in place which ensures any 
necessary support is quickly forthcoming.  

 

If IEPS need to be developed they are done 
so through a collaborative process that 
includes the students. There is a strong 
emphasis on empowering the girls to set their 
own goals and become self-regulated 
learners. They are encouraged to reflect on 
their own progress and are included in goal 
setting. Parents are kept well informed at all 
times.  

 

“Action Plans” may be developed for some 
students at any time deemed necessary. 
These are viewed as temporary, short term 
support mechanisms for helping them through 
difficulties they may encounter at a given 
point. As well as teachers, students have the 
possibility of referring themselves for this type 
of support if they feel the need.  

 

A close working partnership has been 
established between the Support Team, the 
Advisory team and House Parents, which 
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swiftly and movement between language A and B groups becomes 
more fluid to suit the students’ learning needs. The facility for proficient 
language B learners to audit the Language A classes has also been 
introduced. This allows a number of students (if possible depending 
on language choices) to receive optimum English classes without the 
pressure of assessment (in Language A) if they are not yet fluent. This 
helps students with their transition from English B to English A. The 
challenge each year, when creating the schedule, is to ensure that the 
ESL classes accommodate the diversity of needs as enrolment 
changes. To try and accommodate each student, small classes are 
encouraged to allow the teacher to differentiate for the differing 
learning abilities. 

 

Since the last accreditation, the LRC (Learning Resource Centre) has 
moved to the heart of the new Library. Here the Director of \Specialist 
Learning Provision is available for all students (not just those who 
have been referred). Assistance with study skills and learning 
strategies can be accessed more readily throughout the year. For 
those in the Diploma Programme, a voluntary study skills class is 
available. Communication between boarding and the day school has 
become more efficient. The LRC provides Houseparents with the 
Action Plans or IEPS of all Boarders who have them and meets 
formally with Houseparents to discuss those Boarders who have 
special needs. Throughout the school year, Houseparents meet 
regularly with the LRC to discuss students as well as have 
spontaneous meetings to develop individual support plans as the 
need arises. The LRC and Houseparents work very closely together, 
which has benefited the students enormously.  

 

The recent ISI report confirms that provision for ESL and LRC pupils 
is “excellent”. It explains that the identification, teaching and support 
of those with such learning needs helps contribute to their “full 
inclusion in the academic work of their classes, as well as their rapid 
progress” (3.18). 

 

The LRC is also the hub of the Enrichment Programme, which 
enhances learning inside and outside the classroom. A system has 
been put in place to help identify those students who would benefit 
from further enrichment in one or many subject areas including those 
who may be particularly talented in an extra-curricular programme. 
Through the Enrichment Programme, areas of excellence are easily 
identified and independent learning has become embedded into the 
mindset of those who desire to be challenged further. The LRC 
Coordinator had developed this Programme by creating an 
Enrichment group in Grade 9 so that students can work on an 
independent project (similar to the Extended Essay in Grade 11 and 
Personal Project in Grade 10). This class is voluntary but there has 
been a good response and will be offered to other Grades in the future.  

The Programme has ensured students take advantage of excellent 
opportunities for further study. In 2016, the school introduced the 
opportunity to collaborate with the ‘Research in Schools’ project. This 
is open to Grades 9 and above. Other opportunities include: Students 
completing online courses in Politics, Maths, Creative Writing and 
Astronomy for the Oxford Department of Continuing Education and 
UC Irvine; Internships at the National Physics Laboratory (one paid 
internship); Completion of a Design course at Columbia and summer 
courses at Oxford and Cambridge, Brown and Princeton. 

A major accomplishment has been the strengthening of the College 
Counselling Programme. A new College Counsellor was appointed 
and systems were put in place to ensure the students were being 
given accurate guidance and support throughout their time at 

ensures Boarders get equal access to help 
and support as their day student counterparts 

Boarding parents act as “loco parentis” and 
very much viewed as an integral part of the 
support mechanism. 

 

Students scoring at or above the 90th 
percentile will be put on to the Enrichment 
register. Many of these students will be 
considered to be receiving appropriate 
challenge in their regular classes and will need 
no further incentive to stretch their capabilities. 
They will however be monitored to ensure they 
are meeting their expected potential. When 
additional challenge is deemed appropriate, 
additional activities are recommended such as 
attendance at summer programmes or 
subscribing to online programmes.  
Enrichment activities may include being 
challenged to undertake independent 
research projects on topics of particular 
interest or participating in on-line 
programmes. Students are then given 
ongoing support to ensure they are exercising 
their higher order thinking skills and 
capabilities.  

 

A comprehensive system for helping students 
prepare and construct plans for undertaking 
their extended essay requirements has also 
been put in place and is seen by the students 
and their teachers to be having a positive 
impact on the quality and content of their 
efforts. This must now be committed to policy 
so that the initiative can be sustained and 
grown into the future.  

 

The school is to be congratulated on the 
recent developments to the College Guidance 
Programme. The extensive advice and 
information available to students has had a 
considerable impact. Not only have students 
been widening their horizons in terms of 
courses best suited to them and opportunities 
available, but also a greater number are 
applying to and being offered places at high 
ranking, prestigious universities and colleges.  

 

Student health and welfare is integral to 
successful “Access to Teaching and 
Learning”. Overall health care provision at the 
school is good. There is a qualified full time 
nurse on duty during the school day, who 
manages all health care records, is 
responsible for necessary health screening, 
administering medication and who deals with 
all minor injuries and medical needs. The 
nurse’s office is attached to a small sick bay 
with en-suite toilet and shower facilities. 
However, there is currently no onsite qualified 
medical support available for the Boarders 
should there be a health emergency at night 
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Marymount and also when they graduated. The following 
developments reveal the extent to which this Programme has 
improved: 

 The College Counsellor has updated the school’s Guide to 
University and College Admissions applicable to all Grade 10, 
11 and 12 students and their parents/guardians. This guide 
explains university admissions procedures in the UK, USA, 
Germany, Japan and any other countries where students plan 
to apply. 

 The College Counsellor hosts College Evenings where 10th 
and 11th Grade students and their families are given 
information to support them as they begin to consider 
university choices. 

 10th and 11th Grade students are given advice through the 
pastoral system regarding linking IB subjects and extra-
curricular activities with university course requirements. 
Further advice is given to students in Grades 10-12 in PSE 
lessons guided by the College Counsellor. 

 Marymount alumnae are invited to speak to Grade 11 and 12 
students to give insights into their experience of entering and 
studying at university. 

 Chairs play a greater role in understanding the requirements 
for their subject areas so that they can offer appropriate 
advice to the students in their care, alongside the College 
Counsellor.  

 UCAS reference training is now given to all Grade 12 students 
and Advisors who assist them in this process.  

 The Grade 11 and 12 Advisor system has been strengthened 
so that the students are supported and given advice particular 
to their needs. 

 SATs/ACTs training has been offered to staff to prepare 
students in‐house for USA college entry.  

 The College Counsellor also makes use of GSA/HMC/ACS 
data to benchmark the performance of MMI students.  

 As part of the Enrichment Programme and the NHS Lecture 
Series, Department Chairs help recruit guest speakers to 
speak on their subject areas so that students have a greater 
understanding of the expectations required when they leave 
school. Speakers from universities are also organised.  

 A committee has been put in place to help assist the College 
Counsellor in ascertaining accurate Predicted Grades for 
UCAS applications and to liaise with students, parents and 
universities once results have been published. Further 
assistance is always at hand for alumnae who may request 
help at a later point.  

The impact of strengthening this Programme has been significant. It 
has meant a clear improvement in the offers being made to Grade 12 
students from institutions of further education, and subsequent places 
being accepted once examination results are published. This is 
reflected not only in the quantity of offers being made but also in the 
number of offers from Russell Group universities.  
The school wants to continue to develop its expertise in effectively 
supporting our Courses candidates with their further education plans, 
as this is perhaps a little more challenging for students to understand 
and research. 

 

The school has encouraged the Boarding Council to be both more 
visible as a leadership group within the wider school community and 
more proactive in engaging boarders in its many planned activities. As 
a result, since 2013, the Boarding Council President shares 

or over the weekends. Similarly, should a 
student (or students), be confined in the sick 
bay and the nurse is called to an emergency 
during her duty hours, the sick student is 
potentially left alone until temporary cover can 
be located. Given the number of students on 
roll and that the school caters for boarders as 
well as day students, the school is encouraged 
to review the current levels of nursing and 
emergency care available. 

 

Consideration should also be given as to how 
the expertise of the nurse could be used as a 
resource in developing and broadening the 
scope of the PSE programme.  

 

  

. 
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responsibility for leading whole-school assemblies on a rotating basis 
along with the Student Council president and the President of the 
National Honor Society and Student Goals and Implementation 
Committee. Candidates wishing to participate on the Boarding Council 
must also be elected by the Boarding community. A new section on 
the weekly newsletter is also dedicated to Boarding news. These new 
initiatives have helped raise the profile of the Boarding Council, which 
has had an impact on ensuring the Boarders can express their views 
effectively. E.gs: The improvement to the Fitness Centre, as a direct 
request from Boarding Council to the Headmistress and Head of 
Boarding, which was accomplished in 2015; Boarding surveys were 
used to generate action plans to address any issues that arose. The 
plans incorporated the direct input of the Boarding Council. 

 

One of the challenges has been to improve the guidance given to 
students for their Extended Essays. The inconsistency in quality of the 
support offered meant that some students were at a disadvantage. 
Initial essay questions were, at times, too vast for students to focus 
on with success. To overcome this issue, the leadership team put in 
place the WiP system (Work in Progress). Students in Grade 11 begin 
planning for their Extended Essay at the end of the first semester 
(earlier than in previous years). They discuss initial ideas with their 
supervisors and then present a plan to a panel consisting of the Head, 
Deputy Head, College Counsellor and supervisor and any other 
members of the teaching faculty who would like to attend. This helps 
the student to elucidate her thought process and any problems with 
the question can be teased out at an early stage. This has impacted 
the student experience of the Extended Essay, as the earlier planning 
has helped to reduce the stress that surrounded the process when 
many deadlines coincided in Grade 12. The challenge will be to 
continue improving this process so that new faculty are also aware of 
the expectations regarding this component.  

 

A challenge for the future will be to construct an appropriate 
homework timetable so that students are able to plan the completion 
of their work more easily. During the recent ISI inspection (2015), 
discussions with students revealed that this was a necessary 
recommendation, as students find it difficult to balance work and enjoy 
free time. This has been incorporated into the new Strategic Plan, 
which aims to nurture well-being and encourage time for 
contemplation. 

 

School Culture & Partnerships for Learning (F): 

In the recent ISI inspection report, the spiritual, moral, social and 
cultural development of the pupils was judged as excellent. Student 
behaviour was seen as exemplary and the relationship between 
faculty and staff noted for its warmth where “self-esteem flourishes” 
(4.4). Students are encouraged to behave fairly and respectfully. The 
role of service is central to the school’s philosophy and the core of the 
curriculum. The girls are eager to help others, as seen in the success 
of the Saturday Programme (described in section A), and also their 
environment. Since the last accreditation, they have obtained silver 
status in the Eco-Schools initiative, which has been coordinated by 
the NHS.  

The school continues to be a place where internationality is celebrated 
fully, as discovered through the variety of Educational Tours, in the 
International Day festivities or the large cohorts that wish to participate 
in MUN and, more recently, an MMI MUN for the Middle School. 
Debating Club also encourages students to examine a variety of 

An ethos of ‘Service’ is intrinsic to the school. 
Two outstanding examples of this are: 

 The successful Saturday programme in 
which teachers and students volunteer 
their time to support and tutor students 
from local primary schools ; 

 The Peer tutoring after-school activity 
sessions that have been organized 
where older students offer help to their 
younger counterparts or where more-able 
students offer support to those who may 
be struggling in a particular subject area.  

 

Effective communication channels have been 
established with parents. During meetings 
they unanimously voiced their appreciation for 
the responsive and pro-active approach of the 
teachers towards problem solving or the 
sharing of concerns. There are also high 
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perspectives before forming reasoned arguments supporting or 
opposing a certain position. An appreciation of diversity enriches the 
everyday environment and fosters a global perspective amongst the 
faculty and staff. Being part of a wider network of schools also 
provides a context for an international outlook. 

In terms of protecting the students, ISI also describes the 
arrangements for welfare, health and safety and pastoral needs of the 
students to be excellent. All local standards have been met. The well-
being of the students is a priority and the systems in place to ensure 
students have support emotionally, physically, spiritually and 
academically is a priority. The challenge remains to instil in the 
students an appreciation for contemplation and reflection. A focus on 
well-being, mindfulness and providing opportunities for a more 
balanced lifestyle will be an integral part of the Strategic Plan for the 
future.  

Communication has been a key goal of the Strategic Plan. Importance 
has been given to refining the systems used so that effective channels 
are in place for faculty, students, parents and alumnae. In the recent 
ISI Report, it notes that parents expressed high levels of satisfaction 
in the pre-inspection questionnaire, particularly for the educational 
provision, especially the range of curricular and extra-curricular 
offerings. They were also very positive with the information supplied 
by the school and the supportive and caring atmosphere for their 
children (5.8). Surveys have been key to planning building projects, 
gathering student responses regarding Boarding, curriculum and well-
being, with subsequent action plans being a direct consequence of 
the information obtained. An exit survey for the graduating class was 
refined to help track and improve communications with the new 
alumnae group. 

A new reporting system has also been embedded, improving the 
communication between the school and parents/guardians. Through 
the use of ‘Managebac’, parents still receive 4 reports throughout the 
year (2 Progress Reports and 2 Semester Reports) but the comments 
on how to improve are now contained in the Progress Reports so that 
the students are able to use the information to improve their work. The 
Semester Report is written by the student’s Advisor, offering a holistic 
and detailed account of a student’s progress, summarising the 
academic and pastoral achievements that have been celebrated and 
areas for development for the future. An overall grade is now given at 
the end of the semester with emphasis on effort being preferred in the 
Progress Report.  

An additional Parent/Teacher Conference has been included each 
year so that there are greater opportunities for parents and guardians 
to discuss their daughter’s progress with the faculty.  

Time has been taken to review how information is gathered and 
analysed. There has been a focus on the editorial used, both digital 
and print, to ensure the best marketing strategies to the local and 
international community are being used. Marketing has also included 
attendance at international and local educational fairs in order to raise 
the profile of the school and attract a greater number of students. The 
opening of the FabLab was also used to help promote the school in 
the local area. Time has been taken to improve local recruitment by 
meeting with Heads from other schools. The Saturday Programme 
has helped raise the profile of the school in the local area. It has 
helped highlight to the community that importance is given to aspects 
of the curriculum that enable the students to be compassionate 
members of society. The impact of the various strategies that have 
come into force has seen the target to reach 260 on roll by 2020 (as 

levels of satisfaction with the amount of 
information they regularly receive on their 
daughters’ progress.  

 

The improved reporting system now includes 
the scheduling of individual discussions on 
progress between the students and their 
appointed Advisors. This is engendering in the 
students a personal sense of responsibility 
towards their performance and is helping them 
establish their own realistic and manageable 
goals.  

  

The school offers an extensive range of 
language programs and clearly attaches great 
importance towards helping the students 
maintain and maximise their mother tongue 
proficiency.  

 

There is a rich palette of extracurricular 
activities that span all disciplines and take 
place either in school, locally or further afield 
and also provide opportunities for MIS 
students to connect with students in other 
RSHM schools internationally. 

 

Students are given many avenues in which to 
develop their leadership skills and they value 
the “voice” they are given in school-wide 
decision making. They feel there is genuine 
consideration of their ideas and opinions and 
that they have the opportunity to effect positive 
change and make a difference. Girls spoken 
to were articulate and confident yet 
considerate and reflective listeners.  

 

The SLT and teachers are to be commended 
on the ongoing consideration being given 
towards ensuring both boarders and day 
students interact seamlessly and 
harmoniously with one another and view 
themselves as members of a “whole” school.  

 

The Houseparents and Boarding Team strive 
continuously to make boarding an enjoyable 
“home” away from home experience for the 
students. Girls feel very well looked after and 
enjoy warm, supportive relationships with their 
Houseparents.  

 

The work currently being undertaken by the 
Alumnae Officer to establish links with former 
students and encourage them to remain active 
within the life of the Marymount community is 
gaining positive momentum. There is valuable 
potential to be explored in this area and their 
participation in giving careers talks and 
contributing to the NHS lecture series should 
be further encouraged.  

 

Overall, a picture emerges of a school that 
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stated in the Strategic Plan) be fulfilled by 2013 with a waiting list for 
places in subsequent years. 

The role of the Alumnae Officer has also developed since the last 
accreditation. A new member of staff developed the role so that there 
has been greater contact between the school and the alumnae 
through social media and also increased alumnae receptions. The 
introduction of the ‘Young Alumnae’ event for those who have 
graduated in the last 10 years has been a particular success and is 
well attended. Alumnae events in the USA and Japan have also 
helped nurture the relationship between the school and its alumnae. 
There is still room to develop this area and the challenge for the next 
5 years will be to continue forging links with the alumnae community 
by requesting their assistance at careers fairs, the NHS Lecture 
Series, Fundraising initiatives and hosting further alumnae events. 

The school’s relationship with other RSHM schools will continue to be 
fostered through Sport, Drama, MUN, the Student Goals and 
Implementation Committee, as before. This helps to build relations 
with students and parents internationally. This has a particular impact 
on the students involved who greatly enjoy establishing links with their 
counterparts across the world. 

The challenge has been to integrate Day and Boarding more fully. 
Although this has improved since the last accreditation (e.g. activities 
planned for each Grade and scheduled meeting time for 
Houseparents and Advisors), more work is still needed to realize this 
goal. This is necessary to help foster relationships in terms of student 
integration and also faculty and staff integration. 

Another challenge which remains is extending co-educational extra-
curricular and social opportunities for the girls. Although there are 
occasions, such as Debating Club, EAP (RSHM) festivals, Sports, 
where students do enjoy these opportunities, it has been difficult to 
create more substantial links with co-ed schools. This will continue to 
be explored. 

knows and values its students and has a clear 
vision for what it intends to provide. MIS 
students are given every opportunity to 
develop head, heart and mind and to establish 
a healthy work-life balance that will serve them 
well into their future.  

Operational Systems (G) 

Over the last 5 years, there have been many accomplishments in 
terms of improving the learning environment of the school. The 
Mission Statement has been a guiding factor in discerning what space 
is needed to try and achieve the school goals. A number of building 
projects have been completed which address some of the 
recommendations made during the time of the last visit. They also 
have created a more inspiring and pleasant space for faculty and 
students to teach and learn in. The following areas have been 
refurbished, renovated or added to the campus: 

1. Refurbishment of Butler top floor Boarding bedrooms. 6 
bedrooms refurbished with new beds and furniture. (August 
2011) 

2. Refurbishment of the faculty area - comfortable seating and 
TV in social area and new kitchen installed (April 2012). 

3. Inclusion of a chemical shower in the Chemistry laboratory in 
response to the CIS Recommendation (2013). 

4. Building of the Garden Rooms, creating 6 new classroom 
spaces (November 2012).  

5. Refurbishment of part of the Music Rooms to create a sound 
proofed area (2012). 

6. Refurbishment of the school Chapel (September 2013). 
7. Improvements to car park (2013). 

 

The school’s reflection that “The constructivist 
pedagogy that is being discussed and 
developed is complemented by the spaces 
created which allow student-centred 
collaborative lessons to take place,” most 
articulately and accurately summarises the 
outcome of the changes to the physical plant 
over the last five years.   

 

Congratulations are in order to the 
Marymount leadership teams for manifesting 
the school’s Vision and Mission on such a 
large scale and in such a student-centred 
manner.  

 

While these recent accomplishments are 
commendable, it is obvious that the school is 
looking towards the future with the creation of 
the Masterplan and the development of a 
multi-year finance plan and strategic 
fundraising campaign. In an environment 
where there has not been a culture of 
substantial fundraising, the school is 
cognisant of the fact that considerable energy 
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8. Refurbishment of the Library to include two new seminar 
room spaces, the LRC, collaborative working spaces and 
areas for private study (September 2013). 

9. In Boarding, a Houseparents’ Lounge was refurbished to 
include a kitchen, bathroom, bedroom and lounge area in 
response to requests from Houseparents for more space 
(2013). 

10. The refurbishment of Gailhac Hall with the introduction of 
new seating to encourage different teaching and learning 
styles plus further Apple TVs installed (Summer 2014). 

11. Created outside locker space with improved locker facility for 
students (Sept’2014). 

12. Refurbishment of Our Lady’s (September 2014). 
13. Opening of the new Fablab (Fabrication Laboratory - 

September 2014) 
14. The lounge in Gailhac and Butler, for boarding students was 

enlarged, lighting was improved and a kitchenette and study 
area included (2014). 

15. A kitchenette in St Joseph’s has also been added, as well as 
general refurbishment and updating of rooms and furniture. 
(2014).  

16. New LED lighting system installed for the stage (Dec’2014). 
17. The Fitness Centre and Music rooms were refurbished and 

new equipment added (2015).  
18. The Main House accommodation was also improved (2015). 
19. Full refurbishment of bathroom in Our Lady’s. Increased to 7 

toilets. (Aug 2015). 
20. The Dining Hall has been extended and renovated so that 

more seating is available and can accommodate all students 
in 2 sittings if needed. The kitchen area has also been 
extended to include more store rooms and better facilities for 
Catering (2015).  

21. New CCTV system installed (Sept/Oct 2015). 

The Library, FabLab and Dining Hall have been completed with the 
input of governors, faculty, staff and students.  

In 2014-15, a Masterplan was developed which examined the current 
use of space and addressed priorities for maintenance and 
improvement. This has been the result of a collaboration of ideas from 
governors, alumnae, parents, faculty and students with architects who 
facilitated sessions and analysed the information provided. As such, 
all constituents feel part of the development process and are excited 
by the achievements already made and in the planning for future 
projects. Currently planning is underway for a new Performing Arts 
Centre. 

At the same time as the Masterplan was being developed, a Feasibility 
Study (See Section C) was being completed to inform what 
fundraising initiatives would be necessary to complete the plan. From 
a position of financial stability, the school continues to look forward to 
supporting ongoing capital needs, growth, financial aid for students 
and the school’s standing as a registered charity. The development of 
a multi-year finance plan and launch of strategic fundraising 
campaigns helps to ensure that this is a success. A number of launch 
receptions and alumnae receptions have been initiated for this 
purpose.  

The challenge has been to introduce a climate of substantial 
fundraising into the school where previously this has not been 
prevalent. Communicating with stakeholders has meant a review of 
communications policy to ensure literature and all contact is in line 
with strategic decisions regarding fundraising. In regards to Health 

and effort must be expended in order to realise 
these well-designed plans in the coming 
years.  

The Visitors also noted the positive financial 
standing of the school and its financial 
independence from RSHM, in addition to 
achieving its goal of an annual surplus and a 
recently reviewed Reserves policy. In these 
uncertain financial times, especially with the 
recent vote signalling UK’s withdrawal from 
the EU, the Marymount Board and Leadership 
Team is aware of the threats and opportunities 
this presents to the school and is planning 
accordingly.  

During its meeting with the Committee G 
(Operational Systems) Team and in review of 
the Health and Safety Policy, the Visitors 
noted the lack of a “Shelter in Place” policy 
with accompanying procedures. In 
conversation with the school, it shared that a 
safety inspection by the American Consulate 
indicated that a facility lockdown at 
Marymount was impossible with the inability to 
lock many of the classroom doors and 
exposure due to the windows. The Visitors 
strongly recommend that the school get 
another opinion on the feasibility of “sheltering 
in place”. In the unlikely event of an unwanted 
intruder or from any potentially harmful event 
occurring in or close to the school, all 
community members must be ready to 
respond. This preparedness can only be 
accomplished via a clear policy/procedures 
and drills. 

 
The entire Operational and Maintenance 
Team is to be commended for its obvious 
dedication and commitment to the school. 
Their individual and collective roles and efforts 
are critical to the creation and maintenance of 
the impressive collegial and learning 
atmospheres which envelop the school and 
the beautiful surroundings where it all takes 
place. 
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and Safety, the Health and Safety Committee that report to the Board 
triennially are committed to their role and take seriously matters that 
pertain to the safety of students and staff. Issues are dealt with swiftly 
(e.g. the inclusion of a chemical shower in the Science Labs following 
the CIS Recommendation). The school is praised for its monitoring of 
health and safety in the recent ISI Report and arrangements are 
described as “comprehensive” (4.17). 

In response to particular Recommendations made, the following 
goals have been completed: 

1. A campus maintenance and improvement plan has been 
implemented.  

2. The school is financially completely independent of the 
RSHM.  

3. The school has achieved an annual surplus of £300k or 6% 
of turnover.  

4. The Reserves policy has been reviewed. 
5. A risk register has been developed. 

The impact of all these accomplishments has been to provide an 
environment that offers stability to staff. There is excitement that the 
future of the school is being considered thoughtfully in light of its 
Mission and is a place of growth and development with all constituents 
playing a part. The learning environment has been greatly improved. 
The constructivist pedagogy that is being discussed and developed is 
complemented by the spaces being created which allow student-
centred, collaborative lessons to take place. 
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SECTION 2c – CORE PRINCIPLES 

Accreditation emphasises several key concepts that should constitute the core of a school’s orientation and 
focus: (1) a School’s Guiding Statements (or Vision/Mission/Objectives), (2) Teaching and Learning, and (3) 
Internationalism/ Intercultural Competence. Please reflect on these three core principles as they apply to your 
school’s current context and indicate any area(s) you perceive to be in need of attention during the next 3-4 
years. In order to enhance the transition from the 7th to 8th Edition of the CIS Guide to School Evaluation 
Accreditation, the Visitors may add additional advice on improving the school’s alignment to the three main 
drivers (The school’s Guiding Statements, Teaching and Learning and Internationalism). 

SCHOOL REFLECTIONS VISITORS’ COMMENTS 

(1) Guiding Statements (to what extent do they drive the 
school’s programs and operations? What evidence is 
there that they are understood, shared, and implemented 
in the life of the school?) 

 

The Guiding Statements are used to drive the school 
forward. They are used as the starting point for decisions 
and also the end point, as developments are evaluated in 
light of the Mission Statement. The Strategic Plan focuses 
on the Mission Statement of the school and it is from this 
basis that the goals are produced for the following 5 years. 
This planning process is aligned with the standards, as 
stated by CIS, which complement the aims and objectives 
of the school. This has been very effective. The 
Headmistress writes a report for each Board meeting, 
explaining the developments made in the Strategic Plan 
and reflects on successes and areas still to develop. It is 
very much a working document with the Mission at the 
heart of decision making. The Plan incorporates whole 
school life, from Admissions through to the graduation of 
students and alumnae. It centres on teaching and learning 
and includes the financial operations of the school. As 
such, it impacts the whole school community as the goals 
come to fruition. The accomplishments noted above are 
evidence of this. One example of how the Mission 
Statement has been used in practice is as follows: During 
the beginning stages of the planning process for new 
building projects, the Headmistress facilitated sessions 
with the senior teams, faculty and the Board. These 
sessions were focused on the Mission Statement. Time 
was given to reflecting on what we hope to achieve and 
how we wish to achieve it given the space in the school. 
From these sessions, priorities became apparent, which 
informed the next stage of planning and formation of the 
Masterplan. The Mission Statement was the context and 
guide from which the plan was drawn. Another example of 
how the Guiding Statements drive the school’s 
programmes was during the review and planning of the 
Grades 6 and 10 curricula. The Senior Management Team 
and faculty reflected on the Mission Statement and 
questioned what key areas should be incorporated into the 
curriculum if these aims were to be fulfilled for a student in 
the 21st century. This formed the basis for creative planning 
sessions concentrating on pedagogy and content, which 
resulted in new components being introduced: Coding, 
Reading Images and MUN in Grade 10 and the Core in 
Grade 6. It was also from this planning along with the 
celebration of the ISTA Festival in 2014 that led to the idea 
for the Festival of Learning that was introduced (see 
Section B). 

 

Per the school’s reflections in this Section and 
throughout the preceding Section 2b which cover 
the CIS Standards for Accreditation, it is obvious 
that Marymount International School is mission 
driven and vision led, thus ensuring that the 
school is offering a high quality international 
education. 

 

The Mission Statement, “Founded in the charism 
of the Religious of the Sacred Heart of Mary, 
Marymount International School London is a 
private Catholic Day and Boarding school for girls 
welcoming all faiths and backgrounds. An IB 
World School, we educate students to be 
responsible, compassionate and caring members 
of their community. We enable them to think 
creatively, reason critically, communicate 
effectively and learn continuously in an 
environment enriched by its cultural and religious 
diversity”, is strategically positioned in common 
areas throughout the school, but more 
importantly it is evident in all the school 
programmes, in the strategic and operational 
sides of the school and via the dedication and 
commitment of the MIS faculty and staff, indeed, 
in all aspects of the life of the school.  

 

The Visitors were taken by its presence beginning 
with the Sunday afternoon conversation with the 
Headmistress and Deputy Head, during the 
Monday morning assembly and in the 
documentation provided by the school to the 
conversations with representatives of the MIS 
community throughout the visit. This first-hand 
experience of the Visitors certainly validated the 
school’s own reflection that the entire community 
has ownership in, and is empowered by, the 
school’s guiding statements in partnership with 
the RSHM ethos. 

 

Area(s) for Future Attention: 

 
The school is to be commended on its completion 
of the new MIS Strategic Plan 2016-2021 with its 
vision of “Education that is formed from our past 
and transforms for the future”. While the 
conciseness of the plan is truly one of its strong 
points, it is important that the school create the 
metrics to assess the successful achievement of 
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From the moment a student applies to Marymount, the 
Mission Statement is at the heart of decision making. 
Serious consideration is given to whether the student and 
parents will thrive in this environment based on the 
particular values made explicit from the outset during the 
application process and interview with the Headmistress. 
Similarly, decisions regarding the recruitment of faculty are 
based on whether they will support the ethos of the school 
and in turn be able to promote the values as outlined in the 
Mission Statement. This is discussed during the interview 
process. The Mission of the school is then reflected on and 
discussed in more detail during the Staff Retreat and also 
through the induction sessions. This helps new faculty 
understand the Guiding Statements of the school and 
becomes a reminder for those who are returning. 

 

In terms of development, decisions regarding how the 
school is marketed and communicated are based on the 
values and philosophy of the school. It is important for the 
Development Team that the values are clearly displayed 
and communicated to prospective students and parents. 
These have been publicized widely on the website and 
publications make clear the key characteristics of the 
school: that it is a girls, Catholic, international, IB, day and 
boarding school. Development decisions are rooted in the 
Mission of the school, as all planning is rooted in the 
Strategic Plan that is in turn informed by the Guiding 
Statements. Fundraising strategy is specifically created to 
reflect the values promoted by the school. Any advice by 
external consultants is tailored to reflect the voice of the 
school, which is evident in the presentations during 
Campaign Receptions that are very much Mission led. 

 

Budgetary decisions are also always made with the 
Mission of the school in mind. For example, the 
introduction of scholarships in Grades 6, 8 and 11 is a 
result of considering how students can be rewarded for 
their excellence in a particular area, whether that be 
academics, Arts, Sports or Service. Increased bursaries 
have also been made available, as the school reached 
financial stability, so that opportunity was provided to those 
who could not afford the full, or partial, fee. This was a 
reflection of the values being promoted in the Guiding 
Statements.  

 

The importance given to the Service programmes in recent 
years also highlights how the school tries to achieve the 
aims as outlined in the Mission Statement so that students 
are not only able to excel academically but also become 
global citizens, caring for those who are disadvantaged.  

 

As the curriculum is developed, faculty strive to prepare 
their students for the environment they will be part of in the 
future, making them responsible learners who are also 
able to take risks, reflect on their practice and therefore 
flourish. This is embedded into the ethos of school life and 
encouraged by the senior teams and Board. This stems 
from the Mission of the school and aims of the IBO.  

 

Pastoral decisions in day and boarding school are also 
centred on the Mission Statement of the school. 

its goals: 
 

 nurturing well-being 

 ensuring continuity 

 fostering contemplation 

 continuing growth 
 

With the creation of these metrics, the school will 
have a clear picture of goal achievement and a 
roadmap to success achievement can be 
created. 

 



46 

 

Consequences for students, who may act contrary to the 
values being promoted, are carefully considered so that 
individual students may grow and also allow whole class 
groups to respond responsibly and healthily to problems 
that may occur in their social groups.  

 

The school has its roots in the RSHM. It is from this 
tradition that the school Goals, which are shared with other 
Marymount schools, have been created and lived out. 
These complement the school Mission Statement. The 
Goals of the school, along with the CIS section headings, 
will become the basis for the Strategic Plan for the next 5 
years so that the Mission of the school continues to be the 
driving force behind all decisions.  

 

To help instill the Goals into the life of the school, there is 
a Goals and Criteria Implementation Committee that is 
formed of members of faculty and staff. A student 
Committee has also been formed more recently to help 
carry out this work. Both groups create opportunities when 
the Goals can be expressed and celebrated such as in 
liturgies, open days, through the Saturday Programme, 
assemblies and advisor groups. The Student Goals and 
Implementation Committee (SGIC) has become an 
important leadership group in the school and participates 
in the Leadership weekend with the other leadership teams 
at the start of each year. They also lead assemblies along 
with the other leadership groups in the school. They work 
with the other SGIC groups from the Marymount schools in 
the Network by attending an annual conference. During the 
conference, they will explore the Goals in depth so that 
they can communicate these effectively on their return to 
their school communities and also take part in an outreach 
programme. 

 

The Chair of the Goals and Implementation Committee 
creates a report for the Board on an annual basis. This is 
a means of evaluating the progress of both groups 
throughout the year and enables the Board to keep abreast 
of how the Mission is being lived out. 

 

During times of accreditation or inspection, the school 
thoroughly reflects on its practice. Through this evaluative 
process, time is given to reflect on achievements or areas 
to improve in light of the Mission Statement and current 
Strategic Plan. The visiting teams will also make 
judgements about the school based on these Guiding 
Statements, and these judgements often assist the school 
in deciding what may need to be addressed in the Strategic 
Plan. Therefore it is the Guiding Statements that are the 
driving force of reflection, evaluation and progression in the 
life of the school. 

 

As the school begins the next five years of strategic 
planning, time has been taken to review the Mission 
Statement, with minor revisions made to ensure it fully 
encapsulates the educational vision of the community. 
During this review, the Commiitee agreed that the heart of 
the mission remained unchanged but that the message 
could be distilled into a shorter, more focused Mission 
Statement. This revised Mission was sent to the Board has 
was ratified during the 2015/16 academic year. The 
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revised Mission Statement now reads as follows: ‘Founded 
in the charism of the RSHM, Marymount International 
School London is a private Catholic day and boarding 
school for girls welcoming all faiths and backgrounds. An 
IB World School, we educate students to be responsible, 
compassionate and caring members of the community. We 
enable them to think creatively, reason critically, 
communicate effectively and learn continuously in an 
environment enriched by its cultural and religious diversity.’ 
In addition, a new ‘Vision Statement’ was developed, as 
follows: ‘Education that is formed from our past and 
transforms for the future’.  

 

Area(s) for Future Attention: 

Using the Guiding Statements as the basis for the next five 
years of strategic planning and continuing to evaluate the 
Mission through the reports to the Board. 

 

Continue to develop the SGIC, particularly their work in 
developing the Saturday Programme, which enables 
students and staff to live the Mission of the school. 

 

(2) Teaching and Learning  

Are students’ learning outcomes clearly stated? 

1). Students’ learning outcomes are clearly stated in the 
written curriculum, as made explicit through the use of 
‘Atlas Rubicon’ and the reporting system, ‘Managebac’. 
Students are made aware of their learning outcomes 
through the assessment tasks and assessment criteria that 
are given to students in each subject area. Assessments 
are carefully created so that the students can achieve their 
learning outcomes. Significant work has been completed 
on the updating of MYP units of study to MYP Next 
Chapter, with specific focus on developing meaningful 
Statements of Inquiry that combine Key and Related 
Concepts and Global Contexts. Additional attention has 
been given to the integration of specific Approaches to 
Learning to encourage independence and allow students 
to reach their full potential. During the Second Semester of 
the 2015/16 academic year, MYP teachers submitted MYP 
units of study for external scrutiny as part of the ‘Building 
Quality Curriculum’ process. At the time of writing, 
feedback reports have been received, disseminated to 
departments and specific areas for improvement 
responded to. Ensuring curriculum documentation is clear 
and fit for purpose is an ongoing purpose. 

 

Time has been taken during CPD days for faculty to 
improve the written curriculum, as documented on ‘Atlas 
Rubicon’ so that learning outcomes are clear. The quality 
of the curriculum maps has been overseen by the Chairs 
of Department. These still vary in quality and detail and 
some could still be developed more fully. 

 

Faculty have also reviewed and revised their assessment 
tasks to ensure learning outcomes are clear. These have 
been developed in light of the review on pedagogy being 
discussed in faculty meetings and CPD days. Faculty have 
also been asked to differentiate tasks fully for individual 
student needs so that learning outcomes are achievable 
for each student. Collaboration with the LRC Coordinator, 

 

Student learning outcomes are fully documented 
on Atlas Rubicon and parents and students also 
have ready access to these through the recently 
implemented ManageBac reporting system. This 
platform has allowed and encouraged the 
students to become more independent learners 
and enabled parents to have easier and ongoing 
access to information about assignments and the 
progress being made by their daughters.  

 

Faculty are given collaborative planning time to 
review and develop their Curriculum maps on a 
regular basis but more formally scheduled time 
was felt to be needed by the teachers to 
effectively complete and update this work, in 
particular by the IBDP department.  

 

Clearly, students spoken to felt very well 
supported in their learning both by their teachers 
and through the Learning Support programme to 
which they have formal and informal access if 
needs should arise. Students expressed 
confidence in the levels of support they receive 
and say help with their assignments is readily 
available whenever needed.  

 

The observation and teacher evaluation process 
has focussed on improving the quality of learning. 
Feedback gained was reported by the faculty to 
be supportive and much appreciated. The desired 
outcome at present, is to achieve consistency of 
teaching practice across the school and to this 
end, professional development opportunities are 
tailored to support both individual and school-
wide goals.  

It was felt that some additional IB- recognised 
training should be considered to ensure all 
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for those students who have been referred to the LRC for 
extra support or challenge through the Enrichment 
Programme, has been a valuable resource for the Faculty 
when considering the learning outcomes for their classes. 

 

By introducing Managebac, a clearer system that is aligned 
with the IBO, has been implemented. This provides 
information for parents and students on the nature of the 
curriculum and is constructed to relate to the learning 
outcomes of each subject area so that the grading has 
greater clarity. 

 

To what extent is students’ learning the focal point of 
school development and decision-making? 

 

Student learning is very much the focal point of school 
development and decision-making. There has been an 
increasing amount of time dedicated to classroom 
observations to ensure the quality of learning is improving. 
This forms the basis for constructive conversations on how 
to improve student learning in departments through the 
revised appraisal structure. Through the CPD structure, 
faculty are encouraged to develop their expertise to 
improve student learning. Time is taken to recruit faculty 
who are experts in their field or highly skilled given their 
experience in other fields, so that students can learn 
effectively.  

 

Department Chairs are asked to provide thorough 
evaluations of their results on an annual basis. This 
encourages Chairs to identify areas for celebration and 
areas for development. This informs Department Strategic 
Planning which is drawn from the whole school Strategic 
Plan and offers direction to faculty as they seek to improve 
student learning. These are reviewed on an annual basis 
during the appraisal of Department Chairs. 

 

All decisions are rooted in the Mission Statement which 
centres on student learning describing the type of learner 
a Marymount student should aim to be. This, alongside the 
attributes of a learner, as found in the IB Learner Profile, 
help to inform what developments should be made so that 
the optimum learning environment is achieved. This 
extends to decisions regarding building planning, which is 
often informed by opinions and ideas gathered from faculty 
and students so that the space being created will benefit a 
student learning in the 21st century. This was particularly 
evident in the refurbishment of the Library where students 
and faculty were surveyed to see what a 21st century library 
should be like. As a result, the IT labs were removed, as 
they would become redundant in a time when all students 
used iPads and laptops. Decisions about furniture and 
space allocation were informed by discussions on 
pedagogy in order to enhance student learning. 
Consequently, collaborative learning spaces and seminar 
rooms were made available. It was also important for 
students to enjoy their learning and a comfortable space 
was created to promote literacy and private study. 
Importantly, the LRC was moved to the library space so 
that students with all different learning styles and needs 
could be accommodated. Subsequently, it is from 
evaluating the learning needs of the students that 

subject specialists are kept abreast of recent 
changes and developments in the programmes.  

 

Much attention has been devoted to establishing 
appropriate classroom environments to deliver 
the curriculum effectively and to establish 
opportunities for collaborative group work and 
interaction. for the curriculum. The school takes 
great pride in its new library set-up, FabLab, and 
drama spaces in particular, which provide for 
small group teaching and learning opportunities. 

 

A wide range of assessment practices are in use, 
both summative and formative, and a concerted 
effort is being made to use data, collected in a 
systematic way, to inform planning for teaching 
and learning. This is a work in progress and 
should be continued to ensure common practice 
and understandings around marking and 
assessment are more fully developed and that 
consistency is brought to recording and reporting 
student achievement within and across grade 
levels and departments. 

 

Reporting processes are varied and detailed. 
Parents are satisfied with the depth of information 
they receive, feel the teachers are pro-active in 
their concern for their students and encourage 
and challenge them to extend themselves. The 
girls are included in goal setting and their 
Advisors meet regularly with them to offer support 
and guidance.  

 

As was stated in the Section B Teaching and 
Learning comments above, Visitors’ comments in 
this area should be read in conjunction with the 
findings of the IB Team on both the MYP and DP 
programmes.  

 

Areas for future attention:  

 

The school has reflected on improvements made 
since the Team Visit and can feel proud of its 
achievements to date. It has identified a number 
of areas for future attention and these are all 
endorsed by the Visitors. 

 

 In addition to those stated, other areas 
recommended for future attention include:  

 Establishing common agreements and 
understandings towards best practice in 
marking and assessment to bring 
consistency of approach across the school.  

 Taking steps to ensure all teachers receive 
necessary IB-recognised training in order to 
become current with changes to terminology 
used and new developments to the 
programmes. 
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decisions regarding planning were decided. E.gs: Boarding 
areas have been refurbished so that boarders are able to 
study more comfortably in their rooms and boarding 
lounges and the need for a Performing Arts Centre, which 
is currently being planned. Performing Arts are enjoyed by 
the majority of the student body and a good cohort also go 
on to further study in Theatre Arts. The current space was 
seen as restrictive and in need of modernization in order to 
assist the learning in this area. Another example is the 
development of the use of technology throughout the 
curriculum in order to aid student learning. This continues 
to be developed in terms of its use in the classroom and 
also the infrastructure to support its use. The introduction 
of the new FabLab was centred on increasing the use of 
technology in a cross-curricular capacity and encouraging 
such skills to the girls. These are some of the examples 
that support the idea that decisions are centred on student 
learning.  

The cycle of review of the MYP Curriculum has ensured 
that student learning is at the forefront of decision making. 
Reflecting on practice and revising material is paramount 
for the school to ensure a curriculum that will suit an 
international body of students who are determined and 
wishing to excel. Surveys of students and parents reveal 
satisfaction with the programmes being offered and the 
continued focus on learning that the school encourages.  

 

Providing learning opportunities outside of the classroom 
is also highly encouraged. The increase in extra-curricular 
activities since the last accreditation is evidence of this.  

 

The recent ISI report notes that the quality of students’ 
achievements and learning is “excellent” and “successfully 
fulfills the school’s aims to realise each pupil’s academic, 
pastoral, physical and spiritual capability” (3.2). This is one 
judgement that highlights that the decisions being made 
are focused and having an impact on students’ learning. 

  

How is student learning “measured”? 

Student learning is measured through the following 
methods: 

1. Admissions tests in English and Mathematics 
when a student joins the school is a useful 
indicator to initially assess a student’s ability and 
learning needs. When necessary, Department 
Chairs in English and Mathematics help to mark 
the tests and offer recommendations as to how 
this student should be supported, including where 
ESL students are best placed. Subsequent 
assessments, testing and biannual examinations 
allow faculty to measure progress. These grades 
are found in the semester reports. Effort grades 
are found in all 4 reports communicated to 
students and parents. Time is given for Advisors 
to discuss reports with their students and 
progress is noted in the Semester report. 

2. IEPs and Action Plans drawn up by the LRC 
Coordinator in conjunction with parents, faculty 
and students are a helpful way to measure 
progress. These are updated each semester so 
that targets can be agreed and revised. 

3. Student Progress meetings are held during the 
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year for each year group. Grades or comments 
that suggest a student may be underperforming or 
struggling are noted and strategies agreed upon. 
Those who are excelling are also highlighted so 
that they can be stretched further. Students may 
be referred to the LRC for further help or perhaps 
identified for the Enrichment Programme. 

4. Dedicated time for work scrutiny has been given 
for Department Chairs to monitor marking and 
review what progress is being made. The Senior 
Team has also been part of the process to ensure 
consistency and thorough marking. The recent ISI 
report noted from their work scrutiny that 
“progress is excellent in relation to the average for 
pupils of similar abilities” (3.4). 

5. IOWA testing takes place for Grades 6-9 to help 
track student progress. Although Grades 6 and 9 
have taken this test in the past, it was felt that the 
results could be useful and a pragmatic tool for 
tracking progress throughout these Grades. The 
IOWAs have replaced the ISA tests after a review 
(see section B). 

6. The Personal Project score in Grade 10 is also an 
important indicator in order for students to see 
how they will fare with independent study in the 
Diploma programme when they will need to 
complete the Extended Essay. Guidance and 
support for students and parents is offered should 
there be issues that need to be overcome.  

7. PSATs are used in Grades 10 and 11 to track 
progress from the end of the MYP into the 
Diploma Programme. These are a useful 
preparation for those who may be considering 
SATs when applying to US colleges. Grade 9 
students participating in the Enrichment 
Programme also complete the PSAT. 

8. The introduction of ALIS testing from the CEM at 
Durham University has been a valuable means of 
measuring student learning. Each student in 
Grade 11 is tested using the adaptive baseline 
ability tests made available. CEM then produce 
predicted grades for each student and subject 
area. After the IB Diploma results are published in 
Grade 12, these results are analysed and a report 
is published to the school revealing what ‘value’ 
has been ‘added’ to the student learning 
experience. In 2014, ALIS (CEM) recorded that 
when all scores were considered (from various 
qualifications achieved in IB schools), Marymount 
is in the 92nd percentile of IB schools that 
participate in the project. This is very 
encouraging, given that our entry is academically 
inclusive rather than selective. The school as a 
whole and individual departments use this data to 
analyse student progress and areas where 
improvement may be needed. The analysis for 
current students are only known to the Senior 
team so that each student is given the best 
opportunity to extend themselves. However, 
Chairs of Department are informed if students 
seem to be underperforming and strategies need 
to be put in place to help student learning. The 
ALIS scores are also used to help inform more 
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accurate predicted grades for university 
applications. 

9. IB results are a good measurement of student 
learning especially when used in conjunction with 
data from ALIS. The departments provide an 
analysis of results each year noting particular 
accomplishments and areas that could be 
strengthened. This informs the areas for attention 
that are included in department development 
plans. A detailed analysis of IB results and college 
applications is reported to the Education 
Committee in November. 

10. As students apply to colleges and universities, the 
College Counsellor prepares a report consisting 
of an analysis of those who receive their first 
choice, the points being asked for and what 
institutions are eventually chosen. 

 

From the information accumulated during a student’s time 
at Marymount, progress is tracked and strategies put in 
place to assist their individual learning experience.  

 

Area(s) for Future Attention: 

 

Development of teaching in some areas to ensure work is 
differentiated to a greater extent to ensure all students are 
being challenged appropriately.  

 

Annual review of curriculum maps and assessment tasks 
to ensure that they are up to date and detailed to 
incorporate clear learning outcomes for the students. 

 

Develop the use of Managebac for core subject areas so 
that learning outcomes are clear and the progress being 
made by individual students is documented and tracked by 
faculty. 

 

Continue to develop the use of technology for teaching and 
learning. 

 

Continue to develop learning spaces that inspire and 
facilitate the students’ learning experience. 

 

Creation of a homework schedule to assist students in 
organizing their time effectively.  

 

Further development of tracking system (using ISAMS - 
which is to be introduced in 2016-17) to measure student 
progress using the various tests in place. 

 

 

(3) Internationalism/Intercultural Competence  

How has the school defined this concept? 

Although the school has not formally undertaken a process 
to define the concept of internationalism/intercultural 
competence, the Senior team believe that recent work 
completed on both the school’s own guiding statements 
and 5-year Strategic Plan indicate a deep understanding of 
these concepts. Guiding statements that promote 

 

The Visitors are in agreement with the school’s 
self-reflection that the entire Marymount 
International School community is committed to 
internationalism/interculturalism to foster global 
citizenship. 
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intercultural understanding and emphasize responsible and 
compassionate responses to the needs of the wider 
community are entirely in line with definitions of intercultural 
competence and internationalism. The Goals and Criteria 
of the RSHM Network of Schools also recognize the 
importance of creating unity through diversity and reinforce 
the school’s commitment to international understanding 
and community building.  

 

How does it promote internationalism? 

The school seeks to create a curriculum that reflects the 
internationalism of the school community in order for 
students to have a global perspective and become global 
citizens. This coheres with the aims outlined in the school’s 
Guiding Statements. The MYP/IB curriculum enables 
flexibility and creativity to afford faculty the freedom to 
create units that allow students to explore international 
issues and contexts.  ISI recently noted that the cultural 
development of students is “excellent” (4.7). Examples 
from various subject areas reflect the international 
character of the curriculum. Through Drama, themes such 
as apartheid and migration are explored. In Language A, 
students are encouraged to read widely from a range of 
texts from different cultures. Personal Projects also reflect 
student interest in and commitment to internationalism and 
intercultural understanding, by focusing on awareness 
campaigns, charitable works and explorations of global 
issues, including politics, international law and the 
environment. 

Students in Grades 11 and 12 study Theory of Knowledge, 
as the core of the Diploma Programme. This is an essential 
component fostering in students a heightened awareness 
of other knowledge and belief systems. They examine their 
own perspective in relation to others, identifying similarities 
or contradictions. As the classes use debate and argument 
to consider truth statements from various cultures, faiths, 
traditions and subject areas, they examine the impact that 
perception, language, intuition, reason and emotion can 
have on what they consider knowledge.  

 

The school encourages students to participate in a wide 
range of educational tours and trips. There are two 
opportunities each year for students to participate in 
international tours such as Science expeditions to Costa 
Rica or a Trekking tour in Nepal with the PE Department. 
Each Department prepares a tour every two years. These 
aim to be intellectually inspiring and offer students 
intercultural and internationally profound learning 
experiences. In addition to these tours, students can 
participate in the annual Choir Tour (Florence (2013), 
Salzburg (2014), Venice (2015), or attend the ISTA 
Conferences with the Drama department where cultural 
themes are investigated and used as a basis for creating 
Art. E.gs: Mining the past: memories, museums and 
modern art - Luxembourg (2012), Dancing with Dionysus - 
Izmir, Turkey (2013), Layers of London - London, UK 
(2014), The Hague (March 2015) Munich (2016). As the 
school is also a member of the ISSA, students participating 
in Basketball, Soccer and Volleyball are offered numerous 
opportunities to tour with their teams to compete 
internationally. 

 

Per the school’s reflection and in conversation 
with the community members, internationalism is 
promoted via 

  

 The Guiding Statements; 

 The Strategic Plan; 

 RSHM Goals and Network of Schools; 

 The breadth and depth of the 
curriculum; 

 Extracurricular tours and trips, school 
organisations (MUN and NHS); 

 Special school events (alumnae 
reunions, international day, international 
cuisine); 

 The school’s ethos; 

 Admissions’ policies and procedures 

 
The Visitors had the delightful opportunity to 
discuss internationalism and global citizenship 
with the ethnically and culturally diverse members 
of the Marymount Student Council. It was obvious 
that they embraced the idea and responsibilities 
of being contributing global citizens who revel in 
diversity and seek solutions to the challenges 
facing our planet. 
 
It is also clear that a Marymount education strives 
to provide students with the skills necessary for 
global citizenship, possessing a wide view of the 
world and the part they play in it. Via classroom 
visits, conversations and a review of the 
curriculum documentation, the Visitors found that 
Marymount students are analysing and 
synthesising information from all their learning 
experiences. It is also obvious that they are 
developing a level of self-awareness and 
confidence that will empower them to take on 
unfamiliar challenges.  
 
By encouraging the students to think and act 
globally; to be empathetic and understand they 
can make a difference; and, by sharing their 
opinions and exploring their own values, while 
respecting the values and opinions of others, 
Marymount International School students will 
possess an international competence that will 
serve them post-Marymount and throughout their 
lives.  
 
Areas for future attention: 
 
The facilitation of a community process of 
defining the concept of 
internationalism/intercultural competence would 
be a most rewarding and worthwhile undertaking 
for the Marymount International School 
community. Agreement on a specific definition 
will provide opportunities for learning activities 
and metrics to be developed. In addition, via this 
process, community members will be able to work 
on teams of diverse individuals, opinions and 
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Curricular and extra-curricular trips are also organized for 
classes and for the boarders. E.gs include extensive 
theatre trips encouraging cultural understanding and 
intellectual enquiry; visits to the Houses of Parliament as 
part of the PSE Programme so that students are aware of 
the local context, an annual tour to Berlin for those studying 
IB History etc.  

 

Many students apply to become part of the MUN in Grades 
10 and 11. The school has tried to accommodate and 
encourage the students by allowing two teams to travel to 
the Hague for the annual Conference. In addition, an MMI 
MUN has been introduced for the Middle School to 
encourage students to develop their debating skills and 
understanding of international issues. This includes a 
conference which incorporates their Parisian counterparts 
in Marymount, France. The MUN and Debating Club are a 
key component of extra-curricular life, allowing students to 
examine the variety of perspectives, biases, conflicting 
systems that exist and to work through such arguments in 
a coherent, logical and empathetic manner. 

 

Being part of the RSHM Network of Schools means the 
school community is very much aware it is a part of a local 
and international context. Assemblies and liturgies are a 
reflection of this international environment, where, for 
example, students may offer prayers in their own 
languages, choose to focus on inspirational leaders from 
around the world, or highlight issues that may be integral to 
understanding human rights across the globe. In addition 
the Goals of the school, at the heart of the Network, 
embody an international spirit where all life is valued and 
social justice is emphasized. For example, students from 
the NHS were inspired by the RSHM NGO to the UN who 
visited the school. After, they collaborated to ensure the 
student body participated in various petitions and 
communicated this work to the student body. Being part of 
the Network also provides an immediate resource for the 
students who collaborate for sporting and drama festivals 
and also the MMI MUN. 

 

The school values its international heritage and celebrates 
this aspect at whole school events. Examples include: 
Alumnae reunions organized in Japan and the US to 
accommodate our international student body. International 
Day where students and faculty present music or dance 
from their culture to the school community, and a food 
banquet is prepared by students and parents for all to 
enjoy. The International Dinner (organized by the PA) is 
also a celebration of the diversity of cultures within the 
community. The Thanksgiving prayer service explains the 
traditional story originating in the USA but also includes 
examples of how ‘thanksgiving’ is reflected on in other 
cultures. Students volunteer to read beautiful stories from 
sacred texts in their native languages. The Graduation 
Liturgy includes prayers of petition read in the various 
languages represented by the graduating class. Music 
festivals/concerts often involve students performing works 
from their own culture. 

 

Throughout the year, the Catering staff help celebrate the 
internationalism of the school community by organizing 

experiences, celebrating the internationalism of 
Marymount. 
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menus from different countries. The Boarders’ Food 
Committee also collaborates with Catering to create 
occasions where the Boarders can come together to 
understand rituals and traditions centering on food from 
different cultures, such as the Chinese New Year.  

 

Respect and tolerance of others is paramount in an 
international environment and these values are embedded 
into the ethos of the school. They are emphasized 
repeatedly through the school’s Mission Statement, its 
Goals, one of which seeks “to create unity through 
diversity”, in Boarding, through its curriculum, through the 
Advisor groups and pastoral guidance throughout the year, 
through school events, and, as a consequence, is very 
much evident in the spirit of the school community. 

 

Admissions seeks to encourage an international intake. 
There are 41 different nationalities included in the student 
body for the 2015/16 academic year. This highlights the 
diversity and international character of the school given 
there are currently 256 students on roll (May 2016). 

 

Area(s) for Future Attention: 

Further integration of nationalities in day and boarding. 

 

 

Which of the “Areas for Future Attention” do you 
consider most urgent for your school? Why? 

 

Creation of homework schedule to ensure students enjoy a 
good work/life balance and are able to organize their time 
effectively. This was a recommendation by ISI who 
identified this as a need given the feedback from students 
and also is part of the Strategic Plan to nurture well-being. 

 

Continued development of tracking student learning 
effectively using the new MIS system This will enable 
student performance to be analysed more fully allowing 
faculty to differentiate students’ learning effectively and to 
allow for any issues to be dealt with swiftly. 

 

Review of curriculum and development of the ‘Core’ 
Curriculum for Grades 6-8. Given the Grade 6 ‘Core’ has 
been a success in 2015-16, it seems essential that this is 
developed and the ‘Core’ for Grades 7 and 8 is introduced 
in 2016-18. 

 

Development of the Performing Arts Centre in line with the 
Masterplan for the school. This is based on a thorough 
analysis of teaching space to prioritise what development 
is necessary to optimize student learning.  

 

  

 
The school has a clear idea of those areas it 
wishes to focus on in the near future and those 
identified will most certainly add strength to the 
educational programme on offer.  
 
In addition, the Visitors would recommend 
prioritising a review of assessment procedures in 
use across the school. This should be used to 
establish common agreements and consistency 
towards marking and evaluation of student work.  
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SECTION 3 – THE FUTURE 

How do you see the school developing to serve the needs of the next generation of your students? What 
opportunities and challenges does the school envisage? 

SCHOOL COMMENTS VISITORS’ COMMENTS 

 

1. In order to serve the needs of the next generation of 
students, it seems essential that we continue to 
strengthen the academic curriculum in the Middle 
School. In order to do this, we will develop the ‘Core’, 
which has been piloted in 2015-16 for Grade 6 and 
expand this to include Grade 7 and 8 over the next two 
years. The Core will continue to be rooted in the school 
Mission through its focus on the school Goal while also 
addressing the Key and Related Concepts, and Global 
Contexts that are integral to the delivery of the MYP. 
Emphasis will be given to involving more faculty to 
assist the Coordinator in its delivery so that students 
can experience a range of teaching styles. In Grades 7 
and 8, opportunities for students to develop 
independent learning and research skills will be 
included in order to progress the knowledge and skills 
learnt in Grade 6 and allow greater time for reflection. 

 

Time will also be given to designing a curriculum that 
equips students with the knowledge and skills to 
prepare them for learning in the 21st century. Attention 
will be given to creating opportunities for 
interdisciplinary activities that enable the girls to solve 
problems by exploring different methodologies that may 
be suitable to a given task. The aim will be for the 
curriculum in these areas to be ‘facilitated’ rather than 
‘taught’ so that the students are able to explore and 
discover the solution to a problem thus adopting a 
constructivist approach to teaching and learning. As the 
curriculum is reviewed and designed, the following will 
be incorporated: 

a) Effective integration of ATL across the IB 
Programmes. 

b) Integration of the FabLab across the curriculum. 

c) Opportunities for students to develop computational 
thinking and enhance their research skills. 

 

2. The school will continue to work on the schedule to 
optimize the breadth of the curriculum with balance of 
free time for students. This is in accordance with Goal 
1 of the new Strategic Plan: To nurture well-being. Time 
will be given to ensuring that the students are equipped 
with the tools to assist them in any stress management 
that may be needed, as they balance their commitment 
to their studies and extra-curricular life with their 
personal and social life. 

3. The Homework Policy will be reviewed to ensure that 
assessments and extra learning is organized and 
productive. This will also assist the students in 
managing their time more effectively to achieve Goal 1 
(see 2). This will be reviewed alongside our approach 
to assessment to ensure that assessments are clearly 
constructed so that all students can achieve the desired 

 

Marymount International School, London, 
is to be congratulated for continuing to 
respect and uphold those core values of 
the RSHM and blending these so 
seamlessly with its revised Mission and 
Vision and the Learner profiles of its IB 
programmes.  

 

The school enjoys many significant 
strengths as outlined in the report, all of 
which serve to give MIS its unique quality. 
These range from its aesthetically 
maintained buildings and grounds, which 
bring such character to the school and the 
tastefully designed new facilities, which 
blend old and new so successfully. The 
school is able to provide a myriad of 
opportunities for its international student 
body to live and learn with one another and 
positively contribute to the MIS experience. 
whether as a day student or a boarder.  

The school thrives on the genuine 
commitment and pride invested by all its 
community members from the 
maintenance and support staff to the 
parents and Board of Governors.  

During time spent at the school, the 
emphasis on developing responsible 
citizenship and a service mentality towards 
others was abundantly clear.  

Striving for academic excellence is equally 
matched with the importance of developing 
lifelong habits for “heart and mind’ so that 
MIS students will be well prepared to meet 
all the demands of the 21st Century”. 
Students are given opportunities to excel 
wherever their individual strengths may lie.  

 

MIS is a reflective school where a strong 
focus on continuous improvement is 
sustained through collaborative teamwork 
and collective effort.  

 

Since the VTR in 2011 significant progress 
has been achieved in many areas:-  

 Curriculum development, 
consolidation and alignment; 

 Improving overall IB Diploma results  

 Developing the College Counselling 
programme; 

 Strengthening Special Needs 
provision, either through carefully 
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learning outcomes. 

4. Development of the CPD Programme so that a long-
term plan is in place for all faculty and staff as well as 
an immediate plan for those who require relevant CPD 
to inform their role. 

5. The College Counselling Programme has evolved and 
flourished over the last five years. However, more time 
will be given to integrating College preparation into 
Department provision. Chairs of Department will play a 
greater role in understanding the requirements for 
universities and colleges so that the students are 
offered an excellent and timely preparation. 

6. Boarding areas for attention: 

a) Refurbishment of facilities as stated in School 
Masterplan. 

b) Number of boarders - attention given to 
retention of boarding students and attracting 
new boarders. 

c) Staffing – to recruit and retain excellent staff 
to ensure the students have the best possible 
care in boarding. 

7. Facilities – Areas for improvement as stated in School 
Masterplan: 

a) Building of the Performance Arts Centre. 

b) Building of a new Science Laboratory. 

c) Review of teaching space to ensure the 
optimum space to encourage and facilitate 
excellent teaching and learning. 

d) Moving the school Office to where it is more 
accessible for students, staff and parents.  

e) Review of Sports facilities and inclusion of an 
all-weather pitch. 

8. The school faces certain challenges and opportunities 
over the next decade. As competition for international 
students increases, marketing will need to be targeted 
to ensure the number of students continue to flourish. 

The school is also still in a period of transition as it 
evolves from a school governed and led by the RSHM 
to a school with lay leadership. As the number of the 
RSHM continue to decline, it will be important that the 
leadership of the school ensures its Catholicity, which 
is an integral part of what a Marymount School is. 
Whereas the very presence of the Sisters ensured that 
the Catholic core of the school was unquestionable, lay 
leadership will need to be explicit in their commitment 
to Catholic values in order to be able to promote the 
ethos of the school as outlined in its Mission Statement 
and Objectives.  

Lay leaders must embrace the Catholic values that the 
school embodies and also cater for and promote the 
international character of the school by continuing to 
celebrate the diversity of the student body. Leadership 
will also need to embrace new pedagogical 
developments suitable for 21st century learners while 
fostering the Catholic tradition that the school is rooted 
in. These issues require a careful balance requiring 
some reflection in order to ensure that the Mission 
Statement truly informs the growth and development of 
the school in the future. 

coordinated additional support or 
providing opportunities for further 
enrichment; 

 Aligning professional Development 
opportunities with the Faculty 
Appraisal process;  

 Investing in buildings and resources 
to meet the demands of a 21st 
Century education; 

 Planning and rigorously following 
through with a program of building 
improvements and refurbishment; 

 Developing Marketing initiatives to 
ensure Marymount International 
School gains deserved recognition for 
its accomplishments and becomes the 
school of choice for parents in, or 
coming to the area.  

 

In the report, the school has clearly 
identified what it believes should now 
constitute its major focus areas in moving 
forward.  

The Visitors fully concur and congratulate 
the school on its insightful analysis.  

 

More immediately, and to be best placed to 
meet the challenges of the future, priority 
should be given towards ensuring a 
successful transition process be followed 
through for the incoming Headmistress.  

 

Similarly, planning a systematic and 
effective hand-over for incoming Board 
Members will be important to provide them 
with the necessary training and all the 
institutional background history they need 
to be effective in their roles and aware of 
the dedicated work invested by so many in 
every sector of school life.  

The school is also encouraged to preserve 
the overall sense of community that 
pervades, and actively seek to sustain the 
“Marymount Way”, going forward and 
through times of change.   

 

The Visitors leave in no doubt that 
Marymount International School London 
has the capacity, positive intent and 
necessary expertise to ensure its future 
success and to see its ambitions through 
to completion.  
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PART III 
SCHOOL DATA 

 

School Name:  Marymount International School 

Address:  

George Road, Kingston-upon-Thames, Surrey, KT2 7PE 

 

 

Date of most recent Team 
Visit: 

2nd – 7th October 2011 

Date of the 5-Year Report: 5th July 2016 

 

At the time of 
the last Team 
Visit 

Total student enrolment was: 242 

Age range was:  11 - 18 

 

At the time of 
this 5-Year 
Report  

Total student enrolment is: 257 

Age range is:  11 - 18 
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LIST OF PERSONS INVOLVED IN COMPILING THIS REPORT 

 

NAME (please type) POSITION SECTION(S) 

INVOLVED 

Ms Sarah Gallagher * Headmistress A, B, C, G 

Ms Noreen Doyle Chair of the Board of Governors C 

Mr Nicholas Marcou * Deputy Head. Teacher - Music A, B, C, G 

Mr Alan Fernandes * Bursar C, F 

Mrs Geraldine Donnelly * Middle School Coordinator/Chair 
Pastoral Life. Teacher - English 

A, B, C, G 

Mrs Cheryl Eysele * Director of Admissions A, C  

Mr Matthew Harvey * College Counsellor. Teacher – 
TOK and RE 

A, B, C, G 

Ms Duveen Pierce * Head of Boarding A, C 

Mrs Karin Purcell * Director of Development & 
Communications 

A, C, G 

Ms Annah Langan * Assistant Headmistress. Teacher 
- TOK 

A  

Miss Ella Ballinger Teacher – English/ESL & Student 
Council Advisor 

B  

Mr Joao Barroca Teacher – Physics/Science B  

Mr Malcolm Blake Teacher – Mathematics B  

Dr Eamon Byers Teacher – English, Philosophy 
and Core 

B  

Ms Raquel Cagigas ^ Teacher – Spanish B B  
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Ms Lorraine Clancy Teacher – Economics, Geography 
& Social Studies 

B  

Mr Stephen Clarke Teacher – English. Chair of 
English 

B  

Ms Amy Corrigan Teacher – PE, RE and House 
Coordinator 

B  

Ms Christiana Davidson Spiritual Life Coordinator B  

Dr Alex Delin Teacher – French A & B and S&A 
Coordinator 

B  

Mr Joe Dodd ^ Teacher – Latin & Philosophy B  

Ms Katrina Dodds Teacher – PE. Chair of Physical 
Education 

B  

Ms Sandra Forrest Director of Specialist Learning 
Provision 

B, C  

Dr Ebrahim Gabreab Teacher – Mathematics and 
Chemistry 

B  

Ms Dolores Garcia Suarez Teacher – Spanish A & B. Chair of 
MFL and CAS Co 

B  

Ms Linda Holland Teacher – Biology and Science. 
Chair of Science 

B  

Ms Kristina Hucke Teacher – German A & B B 

Ms Christina John Teacher – Chemistry and Science. 
Saturday Enrichment Coordinator 

B  

Mr Damian Kell Teacher – Social Studies, History, 
Drama, Philosophy 

B 

Ms Linda Kelly Teacher – ESL/English B. 
ESL/English B Coordinator 

B  

Ms Anna Kossakowska ^ Teacher – Science, Biology, PSE B  
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Mr Jin Seok Lee Teacher – Science, Biology and 
ESS 

B  

Mrs Jung Soon Park ^ Teacher – Korean A and B B  

Ms Kitmee Lim ^ Scheduler B, G 

Mr Sandor Lukacs Teacher – Mathematics B  

Ms Kate Martin ^ Teacher – Music, PSE B 

Ms Victoria Mast Teacher – English. 12th Grade 
Head of Year 

B  

Ms Ana Maria Navarro ^ Teacher – Spanish B B  

Ms Amy O’Brien Teacher – Mathematics. Chair of 
Mathematics 

B  

Mr John O’Farrell Teacher – Music. Assistant Chair 
of Pastoral Life 

B  

Ms Sarah Openshaw Director of Research (Librarian). 
PSE 

B  

Mrs Nathalie Pengilly Teacher – French B B  

Ms Ulrike Richter Teacher – Geography. PSE 
Coordinator 

B  

Mr Jerome Ripp ^ Teacher – Mathematics. Chair of 
Economics 

B  

Mr Jim Robertson Teacher – Visual Art and Design. 
Chair of Visual Arts and Design 

B  

Mrs Helena Sansome Teacher – History, Social Studies 
and RE. Chair of Humanities 

B  

Mr Jon Santiago Teacher – Design. Fab Lab 
Technician and Digital 
Integrationist 

B 
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Mr Mitsuo Shima ^ Teacher – Japanese A B  

Ms Rebecca Sprowl Teacher – Art and Design B  

Ms Helen Szymczak Teacher – Drama/Theatre. Chair of 
Performing Arts 

B  

Mr Alexis White Teacher – TOK, Philosophy and 
RE 

B  

Dr Alwyn Williams Teacher – History, Geography, 
Social Studies, Psychology. 
Director of MUN 

B 

Ms Huiping Wu ^ Teacher – Chinese A and B B  

Mr Adrian Botau Maintenance F 

Mr Alberto Butcher IT Manager F 

Mrs Maris Cardoso Head of Housekeeping F 

Mr Matthew Pierce Facilities Manager F 

Ms Janine Pembroke School Nurse E 

 

* = Member of SMT/SLT 

^ = Part-Time 
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SUPPORTING DOCUMENTS & SIGNATURES 

 

Please list supporting documents enclosed with this report (or provide hyperlinks):  

 

 

 

Director/Head of School Name: 

Ms Sarah Gallagher 
 

Signature: 

 

Director’s/Head of School’s E-Mail Address: 

Head@marymountlondon.com 

 

Board Chair Name: 

Ms Noreen Doyle 
 

Signature: 

 

Board Chair’s E-Mail Address: 

noreen.doyle@btinternet.com 

 

Date: 5th July 2016 

 

 

 

Upon completion, please send this Report to CIS. 
 

Thank You. 
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PART IV 
CONCLUSION BY FIVE-YEAR VISITORS 

 

NOTES FOR VISITORS 

In Part IV, the Visitors make their concluding remarks. They may include: 

 Comments on the school’s commitment to improvement and capacity for change; 

 Thanks to the school; 

 Comments on: 

o the extent to which the school is mission driven and vision led; 

o the extent to which the school is learner-focused and cares about well-being; 

o the extent to which the school has embedded internationalism into the fabric of the school. 

VISITORS’ COMMENTS 

Marymount International School London, is to be congratulated for embracing the Accreditation process with 
such integrity and commitment.  

 

Faculty and staff are clearly dedicated to the well-being and learning of their students. Students are proud of 
their school and eager to contribute, and parents are fully supportive members of the Marymount ‘family’. and 
all that it embraces. A warm, calm but purposeful and well-organised atmosphere greets visitors to the school.  

 

MIS has truly embedded internationalism into its way of life. It has a multinational student body of young 
ladies who are able to discuss world-wide affairs and global issues with knowledge and understanding and 
who are actively encouraged to share their opinions, respectfully challenge and consider different 
perspectives, and who enthusiastically engage in the topical lessons their teachers plan and deliver.  

 

A commendable and sincere service mentality is also apparent in the many volunteer activities and projects 
to which the students willingly subscribe in support of those less fortunate than themselves.  

 

The school has reflected on, and reviewed its Mission, and has developed a collective Vision for its future. 
While firmly committed to upholding the holistic core values and aims of the RHSM, it is intent on forging an 
international reputation for itself as delivering a modern, rigorous and challenging curriculum based on the IB 
MYP and DP programmes and for providing opportunities for innovation and creativity across all the STEAM 
subject areas. The newly developed Strategic Plan for 2016 – 20121 charts the way forward with action plans 
and timelines for completion. Breaking these timelines down into smaller steps and giving indicators of what 
success will look like at each stage of completion will help monitor progress and sustain momentum.  

 

The school has a solid sense of direction and a clear understanding of the challenges it faces in the future. 
Current world-wide economic and political instability has caused a degree of unpredictability towards 
enrolment patterns and the future student demographic. Intent on being prepared to meet this challenge a 
well thought through marketing campaign has been developed to publicise and celebrate the breadth of 
learning the school is able to provide within such a personal and supportive environment and the impressive 
results its girls are able to achieve.  

  

The school enjoys strong leadership and support from its Board of Directors. With a new headmistress due 
to begin her term of office in August 2017 and several changes to Board membership as their current terms 
of office come to conclusion, some transition challenges undoubtedly lie ahead. With these however, come 
opportunities, and MIS is well poised to maintain its educational endeavour of building on the past to 
‘transform the future’. The Visitors leave in no doubt that the school has the capacity to develop, plan and 
follow through with its goals and improvement initiatives. 

 
On a final note, and to ensure that the school be fully aligned with all the required Standards for Accreditation, 
Senior Leadership and the Board of Governors are seriously advised to review the rationale for not having 
established a lockdown (or “Shelter in Place”) policy. The school must be able to demonstrate that it is fully 
prepared in the event of an unwanted intruder or from any potentially harmful event occurring in or close to 
the school and should have a clear plan for such an eventuality that is known and understood by the entire 
community and practiced regularly.  



64 

 

 

We conclude by thanking the school for the warm welcome received and the openness with which information 
and documentation was readily shared. Special thanks are due to Nick Marcou, for his attention to detail and 
commendable organisational skills, both before and during the Visit, all of which helped make time spent at 
the school a pleasurable and rewarding professional experience.  

 

Marymount International School London is sincerely wished continuing success in all its future endeavours. 

 

 

Visitor’s name: Christine Bayliss Visitor’s name: Drew Alexander 

Visitor’s position:  
CIS School Support and Evaluation 
Officer 

Visitor’s position:  
MSA Representative 
 
 

Date: 22 October, 2016 

 
 
 

 


